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 Abstract 
Studying parental involvement offers the opportunity to develop new strategies and 
resources to increase involvement at the middle schools serving a similar demographic 
population.  In a large economically disadvantaged urban middle school in the 
southeastern United States, very little parental involvement occurs from the African 
American population.  Guided by Epstein, Simon, and Salinas’ parental involvement 
model, which describes 6 levels of parental involvement, this qualitative single case study 
examined African American parents’ perceptions about middle school children’s 
educational experiences, the level of parental involvement in middle school education, 
and parental beliefs about student success.  A purposeful participant pool of 10 African 
American parents of Grade 7 and 8 students was used for data collection.  Ten parents 
completed the preliminary paper questionnaire, 10 parents participated in 1-on-1 semi-
structured interviews, and 7 parents participated in a focus group discussion. Thematic 
analysis of data followed the open coding process and identified categories and themes.  
The findings suggested the need for a parent education program involving the use of new 
strategies and resources for increasing African American parent involvement at the 
middle school level.  Social change will occur by empowering African American parents 
to be involved in their middle school students’ education.  
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Section 1: The Problem 
Introduction 
Parental involvement is important in schools by being shown to relate to students’ 
academic success (Watson, Sanders-Law, & McNeal, 2012) and to improve relationships 
between the school and the community the school serves (Hayes, 2011).  African 
American parents are known for volunteering at schools during children’s preschool and 
elementary years, but African American parents’ volunteering declines by the middle 
school years (El Nokali, Bachman, & Votruba-Drzal, 2010).  However, African 
American parents do not have the same reputation for school involvement that White 
parents have (Child Trends, 2013; Jeynes, 2007; Yan & Lin, 2005).  El Nokali et al. 
(2010) argued that the literature contains a great deal of information on parental 
involvement at the elementary level but does not offer studies reflecting the role of 
parental involvement at the middle school level.   
The school that is the focus for this project study has little parental involvement.  
The school, known as Middle School X, is a Title I school with 89% of its students 
eligible for free or reduced lunches (Texas Education Agency [TEA], 2015).  The Title I 
status may play a role in the lack of parental involvement if parents work and are without 
flexibility during the school day (Nichols, 2006; Rockwell, 2011).  In the case of Middle 
School X, many of the middle school parents who are not employed receive welfare.  In 
addition a significant amount of parents are foster parents and these funds represent a 
source of income for some students’ households (X. O., personal communication, 
November 30, 2015).  Grandparents often become middle school children’s legal 
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guardians because of parents either being incarcerated, dead, or drug addicts, or having 
simply given up parental rights (Y. S., personal communication, November 30, 2015).   
Studies of cultural differences between African American parents and parents of 
other races may not be able to be generalized to the type of middle school environment 
used for this study (Fleming, 2004; Sirimarco, 2007).  A lack of parental involvement by 
African American parents at the middle school level exists (Archer-Banks, & Behar-
Horenstein, 2008).  The proposed project study addressed African American parental 
involvement in the only middle school of an urban school district and may provide 
helpful insight to solutions to increase African American parental involvement at the 
middle school level.  The following sections contain the problem and its background, 
address the rationale for studying the problem, provide evidence of the problem at the 
local level and from the professional literature, explicate the research questions, review 
the literature, and provide implications for conducting the project study as a qualitative 
case study. 
Definition of the Problem 
Epstein (2005) described parental involvement as an important relationship 
between the school and parents.  School officials at Middle School X, the school district’s 
only middle school, believe African American parents are less involved in the education 
of middle school students because only 1.4% of the middle school’s parents participate, 
such as volunteering time on campus, assisting with field trips, or attending PTA 
meetings (X. O., personal communication, November 30, 2015).  However, Hill and 
Tyson (2009) found African American middle school parents feel middle school students 
want more independence and prefer not to have parents around the school.  African 
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American parents generally demonstrate involvement in students’ academic achievement 
in the preschool and elementary years (El Nokali et al., 2010).  Of note to the problem at 
the local level for Middle School X, Child Trends (2013) reported that African American 
parents exhibit the lowest level of parental involvement among parents of all ethnicities 
at the middle and high school levels.   
Parental involvement displays a relationship to student success over time (Watson 
et al., 2012).  This project study reflected the opinions of Middle School X’s African 
American families and provides solutions and strategies to increase parental involvement 
within African American families and community (Jefferson, 2012; Juvonen, Le, 
Kaganoff, Augustin, & Constant, 2004; Smith, 2008).  In a predominantly African 
American urban middle school in the southwest, located in the southern sector of a large 
urban metropolis, Middle School X shows little evidence of parental involvement (X. O., 
personal communication, September 15, 2015).  Middle School X’s database revealed 
poor parent attendance rates at programs and events because less than 20% of the middle 
school parents attend any events at the school, including PTA meetings and afterschool 
athletic competitions (X. O., personal communication, September 15, 2015).  Even 
though less than 10% of the African American parents are members of the PTA, 100% of 
Middle School X’s staff has PTA membership, and the lack of involvement in the PTA 
by parents limits the organization’s ability to raise funds and support learning at the 
middle school (X. O., personal communication, September 15, 2015).  The problem for 
this study involves the lack of parental involvement by African American parents at the 
middle school level (Howard & Reynolds, 2008), given the importance Epstein (2005) 
placed on parental involvement as a tool for ensuring students’ academic achievement.   
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Rationale 
Evidence of the Problem at the Local Level  
In Middle School X, a predominantly African American urban middle school, 
located in the southern sector of a large urban metropolis, the school reports very little 
parental involvement.  Middle School X is the only one in the school district, which is led 
by an African American male superintendent, and the state has issued the academic rating 
of met standard (Texas Education Agency [TEA], 2015).  The rating was earned through 
after school tutorial programs such as Saturday school, writing workshops, students in 
transition, power school.  Refreshments are served to the students before and after school 
during assessment tutoring and study sessions. To date, the PTA has not volunteered to 
distribute snacks or provide snacks for students.  This would be a simple way for parents 
to become involved with the school, but there were no parent volunteers based upon the 
volunteer report (X. O., personal communication, September 15, 2015).   
African Americans make up 69% of the city’s total population of 38,071, and the 
city has a median age of 32 years old (U.S. Census, 2010).  The city’s African American 
population totals 25,225; 4,451 are White; 5,935 are Hispanic; and 1,486 are other races 
(U.S. Census, 2012).  The median combined household income of the parents in the 
middle school district is $48,000.00 (U.S. Census Bureau, 2012).  In the study’s urban 
school district, parents from surrounding cities may choose to enroll children in Middle 
School X, because the smaller school district has open enrollment and represents a safer 
environment when compared to the very large adjacent school districts.  Middle School X 
offers the open enrollment process, which helps expedite this choice for parents (X. O., 
personal communication, September 15, 2015).  Open enrollment means Middle School 
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X may enroll 100% of the students who want to attend Middle School X, regardless of 
whether students reside within the boundaries of this independent school district (TEA, 
2007).  As a public school, the district receives state money based upon enrollments, and 
the extra funds from open enrollments offer opportunities to improve the quality of 
education for the students.   
Despite the federally funded programs for parental involvement that include 
schools providing evening open house events and parent nights as well as career days, 
African American parents do not participate in the programs (Watson et al., 2012).  
Researchers of studies conducted throughout the United States have indicated that 
schools located in lower socioeconomic areas have lower parental involvement (Epstein, 
Sanders, Sheldon, et al., 2009; Epstein, Sanders, Simon, et al., 2002; Jeynes, 2005).  
Middle School X’s faculty has sponsored afterschool programs such as science, 
technology, engineering, and mathematics family night, Parent Teacher Association 
(PTA), Parenting with Love and Limits, and Saturday and weekly workshops for parents 
to help increase parental involvement.  Additionally, parents have access to information 
about Middle School X and opportunities for involvement online through the school 
district’s parent portal (Y. S., personal communication, November 30, 2015).  These 
programs were created to provide parents with information to understand parental roles as 
well as offer volunteer opportunities in the middle school learning environment.  
Unfortunately, Middle School X’s data revealed poor attendance at programs and events 
because less than 20% of parents of students in Grades 7 and 8 attend the combination of 
the available events (J. T., personal communication, December 1, 2015).  Based upon 
Middle School X’s data clerk’s information, 80% of the parents have no computers or 
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Internet access at home (J. T., personal communication, December 1, 2015).  Providing 
school-related information available online appears to help only those parents and 
guardians with computers and Internet access. 
To date, Middle School X’s district has not collected data to determine why the 
middle school children’s parents do not attend the parent-focused activities (Y. S., 
personal communication, November 30, 2015).  The school district bears the label Title I 
with about 80% of students eligible for free or reduced lunches; this status may play a 
role in the lack of involvement if students’ parents work during the school day (TEA, 
2015).  The PTA’s members, who are primarily teachers within the middle school, have 
had little to no success making necessary connections with community leaders, 
businesses, local residents, and parents in the effort to promote positive change within the 
school. 
Because of the disconnection between the PTA, local community members, and 
parents and the lack of African American parental involvement at Middle School X, the 
parental involvement portion of the No Child Left Behind Act of 2001 justified the 
project study (NCLB, 2002).  Epstein (2005) clarified the NCLB’s principles of parental 
involvement as follows: (a) classroom functioning requires participation by parents, (b) 
parents exist as part of the multilevel leadership of the school, (c) parents, families, 
teachers, and administrators share responsibility for education, (d) educators should 
contact every family in communication appeals, “not just the easiest to reach” (p. 2).  
Additionally, to support these principals, NCLB (2002) mandated schools spend 1% of 
yearly budgets to support parental involvement.  Nationally, concern about the 
diminishing role of the family in education leads to concern as school has become more 
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institutionalized with the accountability movement solidified by NCLB (Epstein, 2005; 
Watson et al., 2012).   
According to the TEA (2015), the local school district has one high school, one 
middle school (Middle School X), one sixth-grade campus, and seven elementary 
campuses.  The total school district enrollment includes 6,200 students, and the middle 
school’s enrollment includes 1,095 students in Grades 7 and 8 (TEA, 2015).  The urban 
middle school’s student population is 89% African American with 70% of the students 
residing in single parent homes and 88.2% of the students classified as economically 
disadvantaged (TEA, 2015).  The composition of the entire school district’s student 
population is 85% African American (TEA, 2010).  The structure of the city and the 
school district represent a significant environment to conducting a case study about 
parental involvement by African American middle school parents.  
Middle School X has no active parent volunteers, and only 15 parents, or 1.4% of 
middle school parents, of the middle school’s 1,095 students have joined the PTA (TEA, 
2015; Y. S., personal communication, November 30, 2015).  On average, four parents 
and five teachers attend bimonthly PTA meetings from September through June.  
Nonprofits such as the PTA offer the parents the opportunity to volunteer, develop public 
leadership skills, gain empowerment, and build relationships within the middle school 
(Saegert, Thompson, & Warren, 2001); however, Middle School X’s parents do not 
appear to participate in the advantages of PTA membership.  The parent volunteers active 
in Middle School X’s PTA have had little to no success with making the necessary 
connections with community leaders, businesses, and local residents.  School and PTA 
leaders have failed to reach out successfully to uninvolved parents in the effort to 
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facilitate positive change in the school.  While the PTA offers an excellent platform to 
examine and address any concerns parents may have concerning the school promoting the 
middle school children’s education, a strong collaboration among parents and the school 
through the PTA does not exist within Middle School X.  For parents who do volunteer at 
the middle school, the circumstances contributing to parental involvement remain 
unknown.  The professional literature regarding this problem of low African American 
involvement at the middle school level appears in the next section. 
Evidence of the Problem from the Professional Literature 
For over 40 years, educational leaders have shown concern about parental 
involvement, and the issue of parental involvement has received much attention due to 
the correlation of parental involvement and student success.  Educational researchers 
consistently have reiterated the importance of parental involvement (Epstein, 1987, 2005; 
Epstein, Simon, & Salinas, 1997; Lloyd-Smith & Baron, 2010; Watson et al., 2012).  
School leaders, directors of education, and state legislators throughout the United States 
encourage parental involvement (Joseph & Reigeluth, 2010).  Prior parental involvement 
studies demonstrated the different ways and different purposes behind parents’ 
involvement in schools.   
Parental involvement means that parents participate, and the school communicates 
with parents to ensure parents receive the opportunity for participating actively with the 
education of middle school children.  Parental involvement may include parents 
volunteering in classroom activities and at school events (Herrold, O’Donnell, & 
Mulligan, 2008).  The multitude of intervention strategies available to increase parental 
involvement in schools has displayed efforts to use a variety of intervention strategies 
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and no universally effective intervention exists.  Booth and Dunn (2013) suggested that 
few parents display the high levels of involvement that school leaders’ desire.  Although 
ample research on parental involvement over the past 40 years has occurred, parental 
involvement practices from the perspective of parents, especially at the middle school 
level of education, remains largely unknown (Lloyd-Smith & Baron, 2010).   
Lloyd-Smith and Baron (2010) reported that literature addressing parental 
involvement primarily focuses on the elementary level.  El Nokali et al. (2010) reflected 
more information on parental involvement at the elementary level and emphasized 
increased academic achievement.  In particular, over the past 7 years, the case study 
literature includes less than 20 doctoral level studies, represented by only three 
universities, including Walden University, which addressed parental involvement.  The 
United States based qualitative case study literature on parental involvement was 
primarily represented by elementary school-based studies that included emphases on rural 
locations (Collins, 2009; Hutchins, 2012; Place, 2013), urban locations (Lloyd, 2011), 
special education students (Lenda, 2009; Westwood-Robinette, 2014), academic 
achievement (Hooker, 2014), and Hispanic parental involvement (Pena-Gaviria, 2013).  
At the high school level, Secord (2011) addressed parental involvement at a private 
alternative high school.  At the middle school level, Hopson (2010) interviewed parents 
of children enrolled in a rural school, Burnett (2010) addressed academic achievement as 
a quantitative case study of parental involvement, and Crespo-Jimenez (2011) studied 
Latino and Hispanic families for parental involvement trends.  Finally, Boatwright (2014) 
addressed school leaders’ efforts to increase parental involvement at middle schools with 
students from low socioeconomic status.   
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Recent literature regarding parent involvement in middle schools was focused on 
a variety of issues.  The recent literature did not address parental involvement in 
predominantly African American schools.  The literature did include studies with the 
following purposes: (a) students’ attitudes and behaviors (McNeal, 2014), (b) Chinese 
versus American children’s perceptions of parent involvement and motivation to be 
involved (Cheung & Pomerantz, 2015), (c) parental involvement according to 
interdisciplinary teams of educators, as well as parents of middle school children enrolled 
in specially certified Alabama middle schools (Robbins & Searby, 2013), (d) a primarily 
White student sample’s evaluations of parental involvement (Cheung & Pomerantz, 
2012), (e) improving at-risk seventh and graders’ grades with parental involvement in 
homework (Bennett-Conroy, 2012; Gonida & Cortina, 2014; Reglin, Cameron, & Losike-
Sedimo, 2012), (f) influence of parent, teacher, and student beliefs about K-8 students’ 
abilities on parent-teacher communication and involvement in Title I schools with a 39% 
Hispanic sample (Patel & Stevens, 2010).  
The gap in the literature occurs with the topic of African American parental 
involvement at the middle school level.  A clear need to explore why African American 
parents at the middle school level evidence low parental involvement exists not only in 
the study site’s state but also nationwide.  A need for understanding parental involvement 
from the perspective of parents, especially parents of middle school students, also exists 
(Cousins & Mickelson, 2011).  Developing an understanding of the African American 
middle school parent’s perspective may help schools serving African American students 
and address the problem, given that Section 1118 of NCLB (2002) promoted parental 
involvement and provided funds to sustain involvement programming.   
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Four major themes were established from NCLB (2002) as follows: (a) 
accountability and assessment, (b) parental involvement, (c) research based programs, 
and (d) flexibility (Daves, 2007).  After reviewing the literature about low parental 
involvement and about parental involvement from the perspective of parents, the lack of 
parental involvement at the local middle school level continues as more than a local 
problem and more of a national problem (Lloyd-Smith & Baron, 2010).  The case study 
of African American parental involvement at the middle school level offers African 
American parents an opportunity to share perspectives and provide solutions.   
Definitions 
In this project study a few terms require clarification.  The terms represent the key 
words of the study. For the purposes of this study, the operational definitions for the 
following terms and definitions appear in this section.   
Adequate yearly progress (AYP): Under the NCLB (2002), each state has 
developed and implemented measurements for determining whether its schools and local 
educational agencies attain AYP.  AYP refers to an individual state’s evaluation of its 
progress toward the goal of 100% of students achieving state academic standards in at 
least reading and math.  The federal government sets the minimum level of proficiency 
that the state, its school districts, and schools are required to achieve each year on the 
annual state test.  The information complied for AYP helps to determine the areas of 
improvement for the school systems (United States Department of Education, 2004). 
African American: African American refers to an individual whose origins derive 
from the continent of Africa’s black population (TEA, 2010b). 
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Culture: Culture involves a system of shred beliefs, values, customs, behaviors, 
and artifacts that members of a society use to cope with the world and with one another. 
These shared factors pass from generation-to-generation through family traditions and 
storytelling (Lindsey, Robins, & Terrell, 2003). 
Cultural proficiency: In education, this term means a montage of knowledge-
based skills coupled with pure understanding of cultures and subcultures utilized to 
effectively teach and interact with students, parents and colleagues from various cultural 
backgrounds.  Personal biases require consistent evaluations, and cultural differences 
require grounding in cultural humility, and individuals need the desire to expand personal 
knowledge of cultural practices and create cultural bridges that value the diversity of 
people (Lindsey et al., 2003). 
Economic disadvantage: The term means low socioeconomic status and refers to 
students who receive free or reduced lunch (TEA, 2010b). 
Middle school: A middle school refers to the school level between elementary 
school and high school. A middle school typically serves Grades 6 through 8 (TEA, 
2010b). For the purpose of this study, middle school represents a campus that serves 
students in Grades 7 and 8.  
No Child Left Behind Act: NCLB (2002) refers to the main federal law affecting 
education from kindergarten through high school.  President George W. Bush signed 
NCLB into law on January 8, 2002.  NCLB operates on the four principles of 
accountability for results, more choices for parents, greater local control and flexibility, 
and an emphasis on doing what works based on scientific research (United States 
Department of Education, 2002). 
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Parent: Any adult who takes primary responsibility in raising a child.  Parents 
operate under labels including caregivers and include grandparents, uncles, aunts, 
guardians, and other appropriate adults (Epstein, 2005).  
Parental involvement: When parents participate and share communication with 
the school, parents gain active involvement in the educational process.  Parental 
involvement may include parents volunteering in classroom activities and school events 
(Herrold et al., 2008).  
Parenting style: The term represents one of two parenting styles (Bernstein, 
2011).  First, authoritative parenting represents the ideal parenting style because children 
have levels of self-reliance, self-esteem, social responsibility, independence, and 
achievement orientations (Bernstein, 2011).  Second, authoritarian parenting involves 
parents setting rigid rules and withdraws love when children break rules (Bernstein, 
2011).   
Texas Education Agency: TEA operates as the executive entity for enforcing the 
educationally oriented legislative actions of the Texas State Legislature. Under the 
leadership of the Commissioner of Education, TEA governs public schooling (e.g., 
textbook adoption, state wide curriculum, state wide assessment, data collection system, 
statewide accountability system, monitors compliance of federal guidelines, and the 
distribution of state and federal funds; TEA, 2010b ). 
Volunteer: A volunteer refers to someone who performs any activity involving 
freely giving personal time to benefit another person, group, or organization (Wilson, 
2000).  Volunteers represent a critical aspect to the survival and success of many schools 
and organizations.  With the problem of low African American parental involvement at 
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Middle School X and its background in mind, the significance of the study appears in the 
next section. 
Significance of the Study 
The purpose of this qualitative single case study is to understand why African 
American middle school parents lack student involvement.  The significance of studying 
the problem of low parental involvement among African Americans offers the 
opportunity to develop new strategies and resources to increase African American 
parental involvement at the middle school level.  Identifying strategies and resources 
from parents’ perspectives could lead to initiatives for increasing African American 
parents’ involvement at the middle school level.  School professionals, particularly 
administrators and teachers, could use the findings of this study to develop training 
models and implement strategies that promoted positive parent-teacher relationships and 
cultural proficiency, not only locally but also nationally.   
The exploration of parent involvement using diversity and cultural proficiency 
could lead to greater levels of more open communication between the parents and school.  
By interviewing parents and learning more about each other’s culture, distorted 
perceptions gain reframing and reductions in barriers to parental involvement occur.  The 
results from the parent questionnaires as well as interviews along with information gained 
during the focus group session with 15 parents could lead to solutions that increase the 
level of parental involvement among the African American middle school’s parents by 
encouraging collaboration among parents, students, and teachers.  For example, the study 
could influence the development of targeted professional development for teachers, 
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parents, and community and provide an opportunity for social change within the local 
community’s African American culture.   
Guiding/Research Question 
The single case study design offers the opportunity to learn about parental 
involvement from the particular group of African American parents of middle school 
students.  The case study approach allows for viewing the African American middle 
school parents in the same environment (Baxter & Jack, 2008).  The case study offers the 
opportunity to understand these parents’ perspectives and provide recommendations for 
promoting and growing parental involvement.  I analyzed qualitative data collected from 
questionnaires, a focus group interview, and one-on-one interviews with parents to 
contribute to the understanding of African American parental involvement at Middle 
School X.   
Focusing on solutions for the specific African American group’s lack of parental 
involvement provided valuable information and strategies at Middle School X.  By 
middle school, children have matured and become less dependent upon parents.  Students 
have more independence in the seventh and eighth grades.  Parents move toward allowing 
the children’s independence and gaining back some of personal independence (Seginer, 
2006).  In general, parental involvement at the middle school level tends to decrease 
(Green, Walker, Hoover-Dempsey, & Sandler, 2007; Spera, 2005).  The project study 
could lead to new strategies and resources for increasing parental involvement of African 
American parents at the middle school level.  Therefore, the research questions (RQ) 
follow:  
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RQ1. What are African Americans’ perceptions of their middle school 
children’s educational experiences? 
RQ2. How are African American parents involved in their middle school 
children’s education? 
RQ3. What do African American parents believe influences their children’s 
successes in middle school? 
With this three research questions in mind, the methods for the case study appear in the 
final major section of the paper. 
Review of the Literature 
Introduction to the Literature Review 
 This study addressed the problem of African American low parental involvement 
at urban Middle School X.  In order to conduct a comprehensive review of the literature, 
the Walden University library and the University of Texas websites were used in order to 
search major databases that have abstracts and full texts of research studies conducted on 
this problem.  The search was done using the following key words: parental involvement, 
African American parents, African American academic achievement, and middle school 
parental involvement.  The databases included Education Resources Information Center 
(ERIC), SAGE, EBSCO HOST and ProQuest dissertations and project studies.  The 
review of the literature appears in four sections: (a) the historical and cultural background 
of the African American; (b) the effects of race gaps in parental involvement; (c) the 
critical review, a section that documents the broader problem associated with the local 
problem and includes parenting styles, socioeconomic status, academic adjustment, 
parental level of education, and homework; (d) the conceptual framework that guides the 
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study and concludes with the summary of the literature review and the implications of the 
study. 
Historical and Cultural Background 
African American culture in the United States has evolved continuously since the 
United States was only a group of British colonies (Sirimarco, 2007).  African American 
culture is deeply rooted in music, art, dance, and athletics (Fleming, 2004), but the 
culture suffered from dilution until 1865 as members of African American families were 
bought and sold and transferred between plantations and regions of the United States 
(Sirimarco, 2005).  Once the Civil War ended, opportunities for former slaves grew 
exponentially as African Americans had obtained citizenship, rights to own property, and 
voting rights.  However, during the late 19th and into the 20th centuries the educational 
opportunities available to African Americans were not equitable to those available to 
White children (Fleming, 2004).  Additionally, affluent parents did not raise African 
American children, for the most part, and the African American parents did not have 
flexible schedules for volunteering at schools during the workday (Fleming, 2004).  
Tekin (2010) pointed out that lack of parental involvement in schools serving African 
American children was documented as long ago as the Great Depression years.  
African American parents and civil right leaders did get involved to seek 
education equality for African American families in the United States despite the African 
American race’s history of inequality, oppression, enslavement, and forced immigration 
(Sirimarco, 2007).  In 1954, the Brown vs. Board of Education Supreme Court decision 
desegregated the nation’s schools, offering hope to African Americans seeking to educate 
African American children in the nation’s public schools.  In 1969, the U.S. Supreme 
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Court declared school segregation must end immediately.  With this decision by the 
Supreme Court, African Americans as well as other minorities attained the assurance of 
the right to attend any school and undergo equal treatment.  African American students 
gained the right to attend any public school, and educators became concerned about why 
African American parents lacked involvement in schools (Casanova, 1996; Jeynes, 
2007).  Even though the Civil Rights era offered greater equality between citizens of 
different races, African Americans have been challenged to be involved within schools 
due to living in lower socioeconomic conditions and working in jobs that pay lower 
wages (Connell, Spencer, & Abel, 1994; Levy, 2003; Nichols, 2006; Rockwell, 2011). 
Parental involvement leads to children’s academic success (Jeynes, 2007; Yan & 
Lin, 2005).  School districts and the national PTA have made significant efforts to 
develop programs to increase parental involvement by African American parents.  As a 
result of low parental involvement, the U.S. Department of Education (2008) has focused 
on creating and implementing a variety of programs to include Head Start, Title 1 
initiative called Even Start, as well as the Individuals with Disabilities Act of 2004.  A 
government initiative entitled Goals 2000 emphasized parent and school partnership 
(Cripps & Zyromski, 2009).  The Goals 2000 program encouraged parents to assist 
students with academics in the home and to collaborate with the school in decision-
making.  NCLB (2002) affected children from kindergarten through 12th grade (Finch, 
2010).  Section 1118 of NCLB mandated that schools promote parental involvement to 
ensure that parents interact with the school to ensure children attain academic success 
(Finch, 2010).   
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The primary stakeholders in Title 1 schools include the parents, teachers, and 
students.  These stakeholders work together to create and implement parental policies that 
ensure the accountability of stakeholders (Henderson, Carson, Avallone, & Whipple, 
2011).  School districts failing to enforce the parental involvement mandate of the NCLB 
have no eligibility for Title 1 funds, and NCLB requires schools to include parents in 
making decisions about the use of Title I funds (Finch, 2010).  Without parental 
involvement in Title I middle schools serving African American children, effectively 
making decisions alongside parents is difficult for school leaders.  Understanding the 
effects of the race gaps in parental involvement is critical to conducting a study with 
African American parents of middle school children. 
Effects of Race Gaps in Parental Involvement 
Of concern to schools, African American families have difficulty maintaining 
strong nuclear families able to stay together, as such behaviors were not a part of the 
African American culture just 150 years ago (Fleming, 2004).  African American 
children growing up in single-mother households, because African American fathers have 
been incarcerated or has failed to take parental responsibility, can take on personal 
survival responsibilities at the time of entering elementary school for the first time 
(Nichols, 2006; Sirimarco, 2007).  As a result, African American children gain resilience 
by middle school but lack the family involvement needed for academic achievement 
(Connell et al., 1994). 
The gap in academic attainment between White children and African American 
children remains (Hays, 2011), and African American parents continue to lack the 
perception of displaying as much involvement in schools as White parents (Jeynes, 2007; 
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Yan & Lin, 2005).  Additionally, researchers have tried to identify why the variables of 
race and socioeconomic status represent such strong predictors of educational attainment 
(Goe, 2007; Jencks & Phillips, 1988).  Hayes (2012) found no consensus in the literature 
regarding the levels of parental involvement that clearly define student academic success.  
In the seminal and controversial book titled Equality of Educational Opportunity by 
Coleman et al. (1966), African American children were shown to start school already 
trailing behind White children in terms of basic educational skills, such as reading ability.  
African American children have yet to catch up academically to White children in the 
years since Coleman et al.’s 1966 report, even when schools appear as well-equipped and 
staffed as schools that serve predominately White student populations (Dee, 2004).  The 
next section addresses the critical review that documents the broader problem associated 
with the local problem.  
A Critical Review of the Effect of Parenting on Educational Attainment 
Parenting styles. Four parenting styles require reflection when considering the 
impact of parenting on the educational attainment and academic achievement of children 
(Baumrind, 1991; Bernstein, 2011).  Baumrind’s theory began with four dimensions, later 
translated to parenting styles as the following: (a) parental control, (b) maturity demands, 
(c) clarity of communication, and (d) nurturance (Bernstein, 2011).  Parental control 
involves strictly enforcing established rules.  Maturity demands high expectations for 
children to reach for attaining excellence.  Clarity of communication requires clear 
communication between the child and parent to understand situations and to enable 
making reasonable decisions that result in desired behavior by the child.  Nurturance 
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relates to the expressions of love, comfort, physical, and emotional well-being of the 
child.  Bernstein (2011) evolved the four dimensions into a theory of parenting styles. 
The first parenting style bears the label of authoritative.  Authoritative parenting 
represents the ideal parenting style because children have levels of self-reliance, self-
esteem, social responsibility, independence, and achievement orientations (Bernstein, 
2011).  Authoritative parents set clear expectations and have high standards and monitor 
the behavior of children, use discipline based on reason, and encourage children to make 
the best choices.  Parents encourage children to problem solve and communicate with 
their children openly.  Children gain opportunities to learn from mistakes.  Parents treat 
children with respect, kindness, love, and affection (Bernstein, 2011).   
The second style bears the label of authoritarian parenting.  The authoritarian 
parent sets rigid rules and withdraws love when children break rules (Bernstein, 2011).  
Parents employ physical punishment or verbal insults as a form of control.  Children 
reflect moodiness and follow rather than lead.  The third style bears the label permissive-
indulgent parenting that appears very emotional and loving.  Permissive-indulgent 
parenting does not include clearly defined rules or limits.  Children do not accept 
responsibility and often face no consequences for misbehavior.  The final style of 
parenting bears the label of permissive-uninvolved.  Authoritarian parents display self-
centered behavior, neglecting children and showing no love or emotional concern 
(Bernstein, 2011). 
Given the above parenting styles, this project study exploring the low African 
American parental involvement at the middle school level provides an opportunity to 
discover the parenting styles of the participants.  Socioeconomic status and parenting 
  
22 
styles require consideration in conjunction with each other.  The socioeconomic status 
involves having access to financial, social, cultural, and human capital resources (Cowan 
et al., 2012).  
Socioeconomic status. Lavenda (2011) and Vellymalay (2012) reported that most 
parents regardless of socioeconomic status engage in parental involvement at home.  
Parents with low socioeconomic status provide basic daily necessities to children, such as 
food, shelter, clothing, and moral support.  Low socioeconomic status parents meet 
children’s academic needs by obtaining books, school supplies, and computers, but these 
parents lack relationships with teachers because of rigid work schedules (Rockwell, 
2011).  Parents with higher socioeconomic status provide tutors, mentors, and more than 
daily needs to children and have the time to volunteer and initiate visiting the school 
during the school day.  Socioeconomic status measurements derive from many different 
variables in different studies.   
Fontenelle, Gross, Hansmann, and Yetter (2010) reported that low socioeconomic 
parents have not saved money for children to attend college.  Schools promote student 
loans, and these parents receive no detailed information about grants and scholarships for 
children to obtain a college education.  Parents of low socioeconomic statuses operate at 
a disadvantage when attempting to support children’s efforts to attend college due to lack 
of experience and higher education.  Meanwhile, parents from higher socioeconomic 
statuses discuss college and prepare children by seeking out workshops and conferences 
for college readiness (Fontenelle et al., 2010).  High socioeconomic parents can afford to 
generate opportunities for children that low socioeconomic parents cannot.  This financial 
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disparity leads to gaps in knowledge between parents based on socioeconomic status 
(Brown & Andrews, 2011). 
Because of the need to close the college knowledge gap between parents of low 
and higher economic statuses, Brown and Andrews (2011) reported that having a way for 
parents to learn the strategies of dealing with middle school children leads to having a 
better understanding of the demands on the students.  Brown and Andrews provided the 
example of the middle school principal coming to the realization that despite having 
communication with middle school parents, the idea of a Parent College could produce 
more involvement by parents.  Regardless of a parents’ socioeconomic status the Parent 
College would allow the middle schools to partner with surrounding districts to 
encourage college readiness (Brown & Andrews, 2011).  Parent College bear significance 
given Carter’s (2008) and Martin’s (2009a) findings that when African Americans attend 
affluent middle schools African American students lag behind White children in 
academic achievement.   
The low parental involvement in connection to the achievement gap of African 
American students demonstrates high levels of research and documentation.  Three times 
more African American students than White students live below the U.S. poverty line, 
have academic problems, and complete less years of schooling than White children 
(Vellymalay, 2012).  African American students continue to underperform in comparison 
to peers from different ethnic and racial backgrounds (Hays, 2011).  Reynolds (2010) 
identified poverty, inadequate resources, unqualified teachers, overcrowded schools, and 
lack of parental involvement as contributing to the achievement gap. 
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Parental involvement plays a major role in the academic success of children.  
Researchers showed that parental involvement leads to greater academic journey 
outcomes than those for students who lack moral support, motivation, and guidance 
(Carter, 2008; Cheung & Pomerantz, 2012; Martin 2009a).  Middle school children 
specifically desire support from loved ones whether parents or teachers.  However, once 
those students go home after an 8-hour school day, students require involvement by 
parents (Cheung & Pomerantz, 2012). 
Cheung and Pomerantz (2012) showed that motivation by parents did enhance 
student learning and improve students’ grades and self-esteem over time.  Cheung and 
Pomerantz (2012) used self-determination theory to explain how children’s motivations 
to learn and as part of seeking parental approval.  Parental approval alone can influence 
students to perform better in the classroom, as well as enhance the overall learning 
experience.  Students seek to avoid punishments, gain rewards, and obtain awards from 
parents.  Researchers have promoted parents as key sources for achievement and parent 
oriented motivation (Carter, 2008; Cheung & Pomerantz, 2012; Martin 2009a).  
Influences from parents help students better understand the value and importance of 
attaining an education.  Any emphasis about the importance of homework, projects, 
morale, socialization, and behavior displayed by parents might eventually transfer to the 
children (Cheung & Pomerantz, 2012).  The consistent support and value of school from 
the parent ultimately leads to student success in the classroom.  Parents foster 
engagement that continues throughout adolescent years when peer pressure and identity 
crises can occur.   
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Academic adjustment. The critical review on academic adjustment across 
middle school reveals the role of public regard and parenting describes middle school as 
the foundation for success for many students.  McGill, Hughes, Alicia, and Way (2012) 
performed a case study centering on African American and Latino adolescents from 
middle school to high school.  McGill et al. (2012) examined academic achievement over 
time in conjunction with lack of involvement or involvement by parents at home and at 
school and assessed how parental involvement and socialization moderate these 
associations among minority students.  
However, parental involvement plays a major role in the public school system.  
McGill et al. (2012) found a direct correlation between the lack of parental involvement 
and the decline in student academic performance.  McGill et al. showed that when parents 
fail to have direct positive interactions with students in Grades 6 through 8, these students 
demonstrate adverse social and academic growth.  Even if students tend to perform at a 
higher level in lower grades, upon reaching middle school, students without involved 
parents might experience social adjustment difficulties.  The actions and influences of 
parents ultimately determine students’ academic achievement along with public regard 
due to the importance of finding ways to avoid generating negative perceptions about 
minority students (McGill et al., 2012).  McGill et al. showed the possibilities for 
academic adjustment with the involvement of parents and with positive socialization as 
serving as a protective factor for minority students seeking to avoid negative situations 
and attain motivation for academic successes. 
Parental level of education. Vellymalay (2012) found consensus about the 
definition of level of education in terms of the highest level attained from high school 
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diploma to a doctoral degree.  Parents with higher levels of education display greater 
confidence about participating at the school and accepting the responsibility of ensuring 
children complete homework.  Parents with a lower level of education demonstrate 
slowness about volunteering or trying to assist with homework (Rockwell, 2011).  
Parental levels of understanding regarding academic achievement leads to children’s 
academic outcomes.  
Homework. Homework offers an opportunity for collaborative interaction in 
order to build relationships between parents, students, and teachers.  Teachers send 
students home with homework to reinforce the learning from classroom instruction that 
takes place throughout the school day.  Parents have an opportunity to hold schools 
accountable, as well as engage in the learning process with children.  Researchers have 
found that parents involved with children’s learning through homework increase the 
students’ learning value (Dervaric & O’Brien, 2011; Patrikakou, 2008; Walker, Hoover-
Dempsey, Whetself, & Green, 2004).  Thus, parental involvement with homework helps 
promote student achievement and empowers parent-student engagement. 
Parental involvement shows children parents’ believe in the importance of 
education.  Children of involved parents display greater willingness to achieve the 
highest levels of school engagement and to demonstrate higher levels of academic 
achievement (Caskey, 2008; Cheung & Pomerantz 2012).  Because by home, school, and 
community factors affect student success at school (Vukovic, Roberts, & Wright, 2013), 
parental involvement benefits students from elementary through secondary schools and 
can represent the missing link in educational equity (Hornby & Lafaele, 2011). Given the 
importance of parental involvement in African American students’ academic success, as 
  
27 
shown in this review of the literature, Epstein, Simon, and Salina’s (1997) parental 
involvement model offers possibilities for impacting Middle School X as well as for 
generating social change in the African American community in which the school is 
located. 
Conceptual Framework 
The conceptual framework for this qualitative case study involves applying 
Epstein et al.’s (1997) six levels of parental involvement as the following: (a) parenting, 
(b) volunteering, (c) communicating, (d) learning at home, (e) decision-making, and (f) 
collaborating.  Most research studies regarding home and school partnerships have used 
the work of Epstein (Epstein & Lee, 1995).  For more than 30 years, Epstein has studied 
the relationship between parent involvement in schools and students’ success.  Epstein 
has worked diligently to establish six levels of parental involvement.  The six levels 
represent different categories of partnerships that support student development and 
success.  Each child’s needs vary, therefore, parental contributions require focusing upon 
the individualized needs of each child (Hutchins, Sheldon, & Epstein, 2010).  Epstein’s 
model of the six levels of parental involvement follows: 
1. Parenting assistance provided by helping families establish home 
environments to support children as students.  Assistance offers parents tools 
for providing a nurturing environment to support their children’s learning 
2. Volunteering improves by adjusting recruitment methods, training to 
schedules, and involving parents 
3. Communication involves designing effective forms of school to home and 
home to school about school programs and children’s progress 
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4. Learning at home means parents provide assistance to children with their 
homework and other school related activities and events 
5. Decision making involves parents in school decisions and having parents act 
as school leaders or representatives. 
6. Collaborating with the community requires identifying and integrating 
resources from the community to strengthen the school programs and student 
learning (Smith, Wohlstetter, Kuzin, & Pedro, 2011). 
Epstein et al. (1997) also provided three key features of parental involvement: (a) 
middle school students’ parents may choose, based on realistic understanding of work 
flexibility, to participate in children’s learning activities at home; (b) students interacting 
with family members at home regarding homework earn higher report card grades and 
display better attitudes; and (c) more parents participating in children’s homework 
activities ensures children learn and succeed.  However, parents do not bear sole 
responsibility for fulfilling the process of the six levels of involvement (Porumbu & 
Necsoib, 2013), because Epstein’s framework involves schools communicating with 
parents regularly.  Therefore, Epstein’s parental involvement framework serves as the 
foundation for this project study about parental involvement and volunteering help at the 
project middle school.  The research questions guiding this study were developed 
according to Epstein’s framework, highlighting the importance of gaining deeper 
awareness of parents’ roles with middle school children.  
Implications 
From 2003 to 2015, the students’ demographics of Middle School X, the project 
study school, changed from 68% to 89% African American and economically 
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disadvantaged (TEA, 2015).  A major concern for faculty involves how to engage 
African American parents in the school who recognize parental involvement as a 
collaborative opportunity between teachers, parents, and students.  This qualitative 
project study may generate understanding why at this time in the 21st century African 
American parental involvement displays a very low level.   
This study problem requires a solution because African American parents have 
low involvement on campus and may hinder student achievement.  I explored and 
connected with African American parents to discern what the parents knew about how to 
increase middle school children’s educational success, the parents’ roles in the children’s 
education, the parents’ role in the school, and how parental motivation may influence 
middle school children’s academic achievement.  The parents’ voices fulfilled the 
purpose to understand the solutions needed to ensure African American parental 
involvement at the middle school level.  Cousins and Mickelson (2010) identified a need 
for conducting more studies of the voices of parents in order to understand parents’ 
experiences and provide support.   
This study provided Middle School X’s district and surrounding urban school 
districts experiencing tremendous growth in the African American population with 
information and potential solutions to address the concerns from the African American 
parents’ perspective.  This study’s findings added to the literature about parental 
involvement within a predominately African American urban middle school and 
addressed opportunities for increasing parental involvement of African American parents 
at the middle school level.  
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The implications from this project study could lead to initiatives and professional 
development to increase the parental involvement of African American parents at the 
middle school level in an African American community and school district.  This study 
could influence social change by empowering African American parents and students.  
Such social change could increase academic achievement, improve communication, and 
provide solutions for addressing the low African American parental involvement.  The 
data collected from the local study could lead to a model for surrounding school districts 
to follow when experiencing increases in African American students.  Nationally, the 
data may address the African American culture in the 21st century. 
The findings of the study are expect to lead to the development of targeted 
professional development for teachers, parents, and community and provide an 
opportunity for social change within the African American culture.  The professional 
development event could influence social change, both locally and nationally, and ensure 
communities recognize the importance of African Americans to designing solutions to 
low parental involvement at the middle school level.  The findings may further ensure 
that African American children’s parents gain collaborative efforts with middle school 
faculty and staff that continue to support parental involvement.   
Summary 
The purpose of this qualitative single case study is to understand why African 
American middle school parents lack student involvement.  Section 1 provides 
foundational information on parental involvement, a general overview of the problem, 
and the significance of the study.  The research questions address African Americans’ 
perceptions of the middle school children’s educational experiences, African American 
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parents’ involvement in middle school children’s education, and African American 
parents’ beliefs about what influences children’s successes in middle school.  The 
conceptual framework that influences the methods for this project study is Epstein’s 
parental involvement theory.  
Section 2 contains the design and methods for the qualitative case study.  The 
study was conducted by preliminary questionnaires, interviews with parents, and focus 
groups with parents.  The results were expected to lead to the development of a 
professional development intervention that can benefit the Middle School X’s staff and 
the African American parents of children attending the middle school. 
In Section 3 addresses the project in detail.  The implementation and evaluation of 
the project appears in a further review of literature.  Section 4 includes the learning that 
took place as a result of completion of this project qualitative case study about African 
American parental involvement in an urban middle school as well as my learning as a 
scholar, as a practitioner, and as a project developer.  In addition, the project’s potential 
impact on social change appears included in this section.   
 
  
Section 2: The Methodology 
Introduction 
African American parental involvement is low, and solutions are needed for 
increasing parental involvement on a middle school campus.  I explored and connected 
with African American parents to discern what the parents knew about how to increase 
middle school children’s educational success, the parents’ roles in the children’s 
education, the parents’ role in the school, and how parental motivation may influence 
middle school children’s academic achievement.  The purpose of this qualitative single 
case study was to understand why African American middle school parents lack student 
involvement and to understand parents’ beliefs about solutions and barriers.  Previous 
studies relied on mixed methods or quantitative data collection but did not collect 
information about the specific interests of parents.  Research regarding the lack of 
parental involvement continues because of lack of understanding about those for whom 
the programs were created to serve (Smith, 2006).   
Section 2 includes an overview of the project study research design and approach.  
The research design involves completing a qualitative case study.  In this section, the 
procedures for distributing the questionnaire and conducting the interviews and focus 
group appear along with the methods used to select the participants.  Additionally, this 
section displays role of the researcher, trustworthiness, and any biases.  The findings for 
this study emerged from the data collected through used of the qualitative methodology. 
In this section, the research design, researcher qualifications, setting, instruments, ethical 
considerations, data collection, and data analysis methods appear. 
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Research Design and Approach 
  Qualitative research involves an inquiry approach to explore or understand a 
central phenomenon (Creswell, 2010).  According to Hancock and Algozzine (2006), 
qualitative research attempts to explore the phenomena that may influence a situation.  
The qualitative approach with a case study design allows for exploring the low level of 
African American parental involvement at the middle school level.   
According to Yin (2003a), a case study enables the collection of relevant 
information for determining what reform may occur.  In the project study, I followed the 
process for conducting a case study described by Yin (1994). This study occurred 
according to the following four phases: (a) designing the case study; (b) conducting the 
study; (c) analyzing the evidence; and (d) developing conclusions, implications, and 
recommendations (Yin, 1994).  I did not choose quantitative research which deals with 
statistical data results and does not offer the opportunity to gain depth and richness for 
understanding a phenomenon such as parental involvement.  This study allowed for 
understanding the African American parent’s in-depth reasons for the low level of 
involvement at Middle School X.  The search for meaning and understanding with 
richness and depth occurs more effectively with qualitative research (Merriam, 2009).  
Therefore, the design required the use of parent questionnaires, parent interviews, and a 
parent focus group to answer the following research questions (RQ):  
RQ1. What are African Americans’ perceptions of their middle school 
children’s educational experiences? 
RQ2. How are African American parents involved in their middle school 
children’s education? 
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RQ3. What do African American parents believe influences their children’s 
successes in middle school? 
Other methods were considered, such as mixed method; however, due to the 
extremely small pool of available parents being 15, Epstein’s survey was inappropriate 
and did not align with the research questions.  Second, given the small population of 
available parents involved at Middle School X, qualitative methodology was appropriate 
for fulfilling the purpose of the study.  In doctoral research less than or about 15 
participants for a qualitative case study is the norm, so using only parents who are 
presently involved is acceptable (Mason, 2010). 
Researcher Qualifications and Bias 
I, as an educator and researcher, have over 20 years of experience interacting with 
students, teachers, and parents of different cultures and across socioeconomic strata from 
poverty to affluence.  I hold the status of African American female and single divorced 
mother of two adult children and five grandchildren.  I retired from the school district in 
hosting the study.  
Previously, I was employed in an affluent school district populated mainly by 
White parents and students.  There was no issue of parental involvement. For 23 years, I 
traveled the world as a military officer’s wife, and the issue of parental involvement was 
never brought up.  The district schools in which I taught during this time had less than 
10% African American parents and students.  
I grew up in a small farming community in Texas where parental involvement by 
African American parents at the middle school level was very high.  There was a 
commitment by the African American parents to see children achieve more in life.  
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Parents volunteered at the schools I attended.  Most mothers did not work outside of the 
home.  I understand the African American culture and observed a significant change in 
African American parental involvement from within this culture.  Additionally, I have 
both observed first hand as an administrator and seen the data on African American 
parental involvement at the middle school hosting the study.  Middle School X’s data 
revealed poor parental attendance at programs and events because less than 20% of 
parents of students in Grades 7 and 8 attend the combination of the available events (J. 
T., personal communication, December 1, 2015).  Middle School X has no active parent 
volunteers, and only 15 parents, or 1.4% of the middle school parents, of the middle 
school’s 1,095 students have joined the PTA (TEA, 2015; Y. S., personal 
communication, November 30, 2015).  On average, four parents and five teachers attend 
bimonthly PTA meetings from September through June (Y. S., personal communication, 
November 30, 2015).   
Researchers require sensitivity to bias, especially when conducting studies within 
organizations (Creswell, 2012).  I acknowledge the bias I may bring into this study. First, 
I am a member of African American culture and race.  Second, I want to ensure the 
availability of strategies, solutions, and resources for African American parents to 
increase parental involvement at the middle school level.  Third, I have retired from my 
role in education and do not work at the school hosting this study. 
Setting for the Project Study 
Urban Middle School X operates in a town with a small geographic area at the 
southern end of a large urban metropolis.  The school district’s students are 89% 
economically disadvantaged and 88.2% African American (TEA, 2015).  The district has 
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one high school with Grades 9 to 12, one middle school with Grades 7 and 8, one sixth-
grade campus, and seven elementary schools with kindergarten through the fifth grade.  
Middle School X’s urban student population represents a minority majority school given 
its 89% African American student population (TEA, 2015).  I have obtained permission 
to contact Middle School X’s parents and perform the study at the middle school (see 
Appendix B).  Next, I discuss how I accessed the participants in accordance with my 
permission to conduct the study. 
Access to Participants 
The participants were recruited from African American parents with children 
enrolled in Middle School X.  Mason (2010) suggested as few as 10 participants is 
common in doctoral qualitative research.  Mason added that once a qualitative participant 
pool becomes too large, the research begins to suffer a weakening in the strengths of the 
findings.  Underscoring that concern, Leech (2005) argued that the main concern for 
qualitative research involves using reflection about the population and phenomenon as 
the most critical method for determining a sufficient participant pool. 
Middle School X contains 1,095 seventh and eighth grade students (TEA, 2015).  
I expected a participant pool of approximately at least 10 African American participants 
with children in seventh and eighth grade.  I received 10 completed questionnaires and 
interviewed these 10 African American parents through both the focus group and parent 
interviews to acquire a saturated understanding in this case study of parental involvement 
at a predominantly African American middle school.   
The composition of the entire school district’s student population is 89% African 
American (TEA, 2015).  The structure of the city and the school district represent a 
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significant environment to conduct a case study about parental involvement by African 
American middle school parents.  Middle School X’s student population is 89% African 
American with 70% of the students residing in single parent homes and 88.2% of the 
students classified as economically disadvantaged (TEA, 2015), a total of 10 African 
American parent participants is expected to yield rich, saturated data (Creswell, 2009).  
As reported by Mason (2010), if the entire pool of 15 parent volunteers participates in the 
study, then saturation among the participating parents is expected due to using 100% of 
the population of current parent volunteers. 
In addition, Middle School X has 15 active parents, representing 1.4% of the 
1,095 students (TEA, 2015; Y. S., personal communication, November 30, 2015).  On 
average, four parents and five teachers attend bimonthly PTA meetings from September 
through June.  Therefore, recruitment of the African American parents took place. 
Participant recruitment. The potential African American participants were 
directly recruited through recruitment letters (see Appendix C) mailed to the homes of the 
middle school students via the United States Postal Service (USPS) with enclosed 
informed consent forms (see Appendix D).  I requested the addresses included in Middle 
School X’s directory of information for African American parents from the middle school 
principal.  The addresses were provided by the middle school principal in accordance 
with Family Education Right to Privacy Act guidelines.  Enclosed in the USPS 
recruitment mailing were self-addressed stamped envelopes to enable participants to 
return completed informed consent forms easily and freely.   
Ethical considerations. I treated Middle School X’s parents equally during all 
participation in the study, regardless of the interview format in which each parent 
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participated.  Upon approval by the Walden University Institutional Review Board (IRB), 
participating African American parents completed an informed consent form before 
completing the qualitative questionnaire or participating in any type of interview for the 
project study.  The informed consent form assures participants of the procedures for 
maintaining confidentiality, and each participant received a copy of the informed consent 
document by email.  I ensured that no African American parent suffered any 
repercussions as a result of choosing not to participate, mainly because lack of 
participation remained anonymous.   
The risks involved in volunteering offered no difference than the risks of ordinary 
daily living.  The identities of the participants remained confidential.  I used pseudonyms 
for the participants and did not share any information with the faculty or students 
regarding the parents’ perceptions.  The participants received no compensation for 
participation.  The participants included strictly African American middle school parent 
volunteers.  The electronic data existed in password-protected files and lock hard copies 
of data in my personal file cabinet.   
Instruments 
I represented the primary instrument for interpreting the data (Hatch, 2002) and 
collected data by interviewing African American parents of seventh and eighth grade 
students enrolled in Middle School X.  I served as the primary instrument for data 
collection and interpretation.  I used a parent questionnaire with only open-ended 
questions, facilitate a focus group interview, and conduct one-on-one structured 
interviews with interested African American parents of middle school students.   
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Preliminary questionnaire. The preliminary questionnaire (see Appendix E) 
data offered the opportunity to collect written qualitative data regarding how African 
American parents feel about involvement in middle school children’s academic success.  
The preliminary questionnaire contained items I developed according to the conceptual 
framework by Epstein et al. (1997).  The preliminary paper questionnaire I developed for 
this study ensured the collection of information for solutions to address African American 
low parental involvement at the project middle school level.  The questionnaire asked for 
parent information including the number of children enrolled at the study site, the grade 
levels of each child enrolled at the school, the support services the child(ren) might 
receive that include Title I, speech, and special education, and the parent’s status as a 
member of the PTA.  The open-ended questions asked the following information: (a) 
Briefly explain what you can about your student’s ability to learn and middle school 
successes. (b) How do you define parental involvement for parents with children in our 
middle school? (c) Currently, how does the middle school provide communication to you 
about what is going on and whether parents are needed as volunteers? (d) What can the 
middle school to do support parents who may be having difficulty being involved at the 
school? (e) In what ways do you think the middle school should communicate with you 
about what your child(ren) is learning in school? (f) What struggles with supporting your 
middle school child’s ability to learn do you have? (g) What does the middle school do to 
involve parents in making decisions about policies, curriculum, and discipline? (h) What 
involvement do you have in any of the areas of middle school policy, curriculum, or 
discipline? And if you have no involvement, what can the middle school do to encourage 
your involvement? (i) What are your suggestions for supporting and motivating middle 
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school involvement with African American families with middle school children? (j) 
What other comments or suggestions about anything concerning parental involvement in 
the middle school do you have? 
Parent interview. The parent interview guide (see Appendix E) enabled 
obtaining answers to the research questions as revealed in Appendix H.  The interview 
guide included the list of structured interview questions used during each interview.  Five 
of the eight questions follow: (a) Would you please share some information about your 
family, such as how many children do you have enrolled at the middle school? How are 
they doing in their classes? (b) How do you stay current about your middle school 
child(ren)’s academic progress? (c) What types of activities do you do at home that you 
feel support learning? (d) What types of community activities do you expose your middle 
school children to when supporting their learning? (e) What, specifically, do you think 
enables you to be more involved at the middle school?   
The parent interviews offered the opportunity to understand parents’ styles of 
parenting through three specific questions.  The parent interview questions identifying 
parenting styles were as follows: (a) What does the term parental involvement mean to 
you? (b) Please describe how you talk about education and learning with your family at 
home. (c) What do you think your role in your student’s learning is at the middle school? 
In the home?  Following the parent interviews, the focus group was conducted. 
Parent focus group. The focus group interview format guide appears in 
Appendix G.  The focus group represents the use of multiple research tools for 
triangulation to ensure saturation for coding and analysis of data (Creswell, 2012).  The 
focus group format included the following two warm up questions: (a) Please introduce 
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yourself and tell us about your family, like how many kids you have and what grades 
they are in. (b) What do you like most about being a parent living in this community?  
The main questions total eight.  One question offered the opportunity for triangulating 
parents’ answers regarding parenting styles with the previously obtained interview 
responses as follows: How would you describe your role as an African American’ parent 
regarding the education of your middle school child(ren)?  The remaining seven 
questions were:  
1. What do you think about African American parent-teacher relationships at our 
middle school? 
2. How do you talk about school and education at home with your middle school 
children? 
3. What are your feelings about helping your middle school children with 
learning as a volunteer at the middle school? 
4. What are any challenges you have that may hinder your supporting your 
middle school children’s learning by being involved in the middle school? 
5. What resources do you think the middle school should provide to help you 
with volunteering at the school? 
6. What do you think the middle school should do within the community to 
encourage more parents to volunteer at the school? 
7. What other thoughts and brainstorms about what enables families to volunteer 
at the middle school would you like to share? 
I audiotaped and transcribed verbatim the parents’ one-on-one, in-person 
interviews and the focus group in order to reflect accuracy of the participants using 
42 
 
Rev.com.  The Rev.com application on the smart cell phone allowed the cell phone to 
become a voice recorder.  When the recording stopped, the application automatically and 
securely uploaded the recordings to Rev.com for automatic voice to text translation with 
128-bit SSL encryption and 98% accuracy (Rev.com, n.d.).  I had a password-protected 
account, and Rev.com sent the transcript by email to my Walden email account.  The 
recording and transcription process was part of the data collection process described in 
the Data Collection section. 
Data Collection 
 Qualitative research enables purposefully selecting participants and sites 
(Creswell, 2009).  In purposeful sampling, researchers intentionally select individuals and 
sites to learn or understand the central phenomenon (Creswell 2012).  The data collected 
through this qualitative case study existed in the form of a preliminary questionnaire, 
one-on-one interviews, and a focus group.  The participants were 10 African American 
parents of middle school children. 
Participation occurred on a volunteer basis. A recruitment letter (see Appendix C) 
and informed consent form (see Appendix D) were used as the recruitment packet for 
United States Postal Service (USPS) distribution.  The recruitment letter clearly stated 
that only parents interested in participating needed to return to the informed consent 
form.  The informed consent form provided participants with the opportunity to provide 
telephone number(s) and email address, which would enable me to set up the interview 
appointment and the focus group meeting.   
Researchers should not use deception regarding any study’s nature (Creswell 
2012).  The participants received informed consent forms detailing the description of the 
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study.  The informed consent form covered the time and expected length of the interview.  
The African American parents of seventh and eighth grade students at Middle School X 
could participate.  Self-addressed, stamped envelopes appeared in the packets with the 
recruitment letter and the informed consent form in order for parents to return the 
informed consent forms.  To ensure confidentiality, I stored the informed consent forms 
and data collected in a locked file cabinet at my home.  The documents were kept and 
destroyed 5 years after the conclusion of this research study. No one else had any access 
to the data.   
I maintained a reflection journal with observations and feelings during this 
experience.  Therefore, data collection included the preliminary questionnaires and field 
notes. My observations of the parent and focus group interviews and the associated 
transcripts represented data.  I also had access to a variety of publically available archival 
data and memoranda available through Middle School X.  The first method of 
recruitment of African American parents required using letters mailed via USPS.   
USPS recruitment. Regarding the USPS mailed recruitment letters; I mailed the 
letters along with enclosed informed consent forms to potential African American 
participants’ addresses through the United States postal system.  I requested the addresses 
for Middle School X’s African American parents from the middle school principal.  The 
participants’ addresses were provided by Middle School X principal in accordance with 
the Family Education Right to Privacy Act guidelines.  Enclosed in the USPS recruitment 
mailings were self-addressed, stamped envelopes to enable participants to return the 
completed informed consent forms easily and freely.  Due to the lack of involvement by 
parents at Middle School X, a lack of response by parents via USPS could have occurred.  
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As a result, I planned for a secondary method of recruitment that will occur 
simultaneously with the USPS mailers.  Using parent phone numbers, which were 
considered public directory information obtained from the Middle School X’s PTA 
secretary, I would have contacted the parents that Middle School X staff members 
reported as being involved, but only if the USPS recruitment failed to generate interest in 
the study by the African American parents.  If necessary, telephone recruitment would 
have followed the parent recruitment letter and informed consent form as seen in its script 
(see Appendix C). 
Parent questionnaires. The preliminary questionnaire data offered the 
opportunity to collect written qualitative data regarding how African American parents 
feel about involvement in middle school children’s academic success.  The African 
American parents who volunteered for participation in the study did so by returning 
informed consent forms received preliminary questionnaires through USPS.  The 
participants had the option to return questionnaires anonymously.  After I received the 
informed consent form from interested parents, parents who returned questionnaires 
anonymously did not provide any identifying information on the questionnaires and 
returned the questionnaires using a self-addressed stamped envelope provided.  I did not 
know who did or did not complete a questionnaire.   
The preliminary questionnaire was distributed independently of the interviews 
and focus groups for the purpose of data triangulation.  I received 20 informed consent 
forms by USPS the first week of data collection.  In the second week, I mailed 20 
preliminary questionnaires through USPS and received 10 completed questionnaires by 
USPS.  I mailed two reminder mailings of the questionnaire to the participants who 
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returned informed consent forms.  The printed questionnaires were color-coded.  This 
color-coding facilitated further exploration of the data by grade level to understand the 
middle school’s low-level of African American parental involvement.  Differences in 
responses by grade could be noted by using the color coordination.  The seventh grade 
parents received pink questionnaires.  The eighth grade parents received orange 
questionnaires.  The color-coding had no bearing on the interviews, which were 
conducted in the next phase of data collection. 
Interviews. The next phase of study involved setting up 1-on-1, in-person 
interviews.  After receiving participant’s email addresses and telephone numbers on the 
bottom of returned informed consent forms, I contacted interested parents.  I personally 
contacted the participants by telephone as an invitation for a one-on-one, in-person 
interview.  For conducting the interviews, I used Stack’s (1995) three recommendations 
as part of a case study model.  The interview appointments were made according to times 
convenient to the participants and were held at the Middle School X library conference 
room.  I conducted interviews with each of the 10 participating African American parents 
of middle school children as part of ensuring saturation of data (Mason, 2010).  Also, 
each interview lasted approximately 30 to 50 minutes.   
During the 1-on-1, in-person interviews, I considered listening a priority and used 
my cell phone as a recording device when gathering data (Stack, 1995).  In collecting 
data, I listened carefully to each answer, avoiding interrupting the participant’s dialogue 
and asked for clarification later in the interview (Stack, 1995).  I used Yin’s (1994) 
advice specifically for developing conclusions, implications, and recommendations.  I 
46 
 
refrained from making any conclusive inferences until the conclusion of the interview 
and following a period of reflection. 
Focus group. The focus group was conducted following the conclusion of the 
one-on-one, in-person interviews with seven of the 10 participants.  Participating in both 
interviews and the focus group should yield a greater likelihood of saturated data due to 
the small pool of available involve parents.  Also, focus group participants tend to use 
each other’s statements to build upon previous statements and further enrich each other’s 
thinking about the phenomenon (Liamputtong, 2011).  The focus group included 7 out of 
the 10 total participants (Liamputtong, 2011).  Middle School X’s African American 
parents were contacted to participate in a focus group interview at a time that was 
mutually convenient for the participants.  Any participant who completed an informed 
consent form was contacted for the focus group, but only 7 out of 10 who had agreed to 
be interviewed participated in the focus group.   
The focus group interview had structure and began with warm up questions. Next, 
I used questions to delve into the African American participants’ thoughts about being 
involved in Middle School X.  The focus group interview lasted about 60 minutes, based 
on the time need by participants to respond to each question and to discuss and build 
upon each other’s responses to each question (Creswell, 2009).  
Member checking. The interviews and the focus group were recorded via my cell 
phone using the Rev.com software application.  The transcriptions of the interviews and 
the focus group data were completed electronically by Rev.com (n.d.).  Following the 
transcriptions, the data were coded data to identify themes.  I conducted member checks 
with the African American parent participants as needed to determine if the identified 
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themes reflected the context the participants meant to convey as a technique for ensuring 
the credibility of the project study.   
Member checking was necessary for further clarification of the meaning of a 
statement made (Creswell, 2009).  In this case, I contacted the specific participant using 
the contact information the participant provided on the informed consent form.  Further, 
when I needed confirmation about an interpretation of an emergent theme, the specific 
participant whose quote was needed for depicting the theme was contacted in the same 
manner.  Any member checking participation was voluntary, and no participants were 
expected to continue being involved in the study if the parent believed participation had 
ended.  However, member checking provided added creditability to the study’s findings 
(Creswell, 2009). 
Data Analysis 
The analyzed data allowed for understanding African American parents’ low 
levels of involvement and increasing parental involvement at urban Middle School X.  
Following the focus group interview and each one-on-one interview, use of Rev.com 
(n.d.), the cell phone software application from which the recordings were extracted for 
transcription, allowed for efficient transcription of data.  I used the transcribed data for 
coding and analysis as well as for comparing between interviews and the data from the 
questionnaires.  The preliminary questionnaire data represented one avenue for content 
analysis and triangulation with the one-on-one parent and focus group interview data.   
Once the focus group and one-on-one interviews ended, I looked for shared and 
common statements, or codes.  I followed the analysis system by Creswell (2009) and 
Hatch (2002) created to organize the data, interpret and read the data thoroughly, create a 
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meaningful coding system, and interpret meaning from the final data summaries.  This 
method of data collection caused no threat to the authenticity of the research.   
I used open coding to name and categorize data (Strauss & Corbin, 1990).  The 
coding process allowed for building themes based on the patterns that emerge during 
coding (Saldaña, 2008).  The coding process yielded inferences, insights, and a better 
understanding of African American parental involvement at Middle School X.  I used 
conversation analysis for understanding the complex data produced by the focus group 
interview (Schutt, 2011).   
For example, three parent interview questions, discussed under the heading of 
instrumentation, were coded to determine parenting styles.  One focus group question 
was coded to determine if there was a common parenting style theme among the focus 
group parents as an opportunity for triangulation between the interviews and the focus 
group.  In the event that discrepant data emerged in the data analysis process to contradict 
any otherwise emergent themes, I used triangulation through review of field notes and 
reflections to ensure no bias toward the emergent theme reduces the creditability of the 
findings.  The examination of discrepant data could have required reconsideration of 
themes and could have yielded new themes within the analysis.  Any discrepant data 
were considered as evidence of potentially new themes or directions for the findings, but 
none were observed during data analysis (Sorensen, n.d.). 
Results 
To fulfill the purpose of the project study, I contacted 50 parents of Middle 
School X’s African American students.  I sent informed consent forms and preliminary 
questionnaires to the 50 parents.  I received 20 preliminary questionnaires with signed 
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informed consent forms.  Among this group of participating parents, 10 volunteered to be 
interviewed.  Seven African American parents participated in the focus group.  The 
participants included one unmarried African American male parent.  The remaining 
participants were African American women with four who were married, one who was an 
unmarried grandmother, and 19 who were single parents.   
The findings for the preliminary questionnaire’s open-ended question, the parent 
interviews, and the parent focus group appear in the remainder of this section.  The 
analysis of collected data was completed with the intent of finding themes in the data 
between the parent interviews, questionnaires, and focus group.  The review resulted in 
the emergence of three themes.  The three themes were professional development, time 
management, and socioeconomic status.  The results by instrument are provided first, and 
the findings as revealed by the data for each research question are provided prior to the 
conclusion of the chapter. 
Preliminary Questionnaire Results 
The participants’ responses were coded to protect identities.  The codes were Q 
for questionnaire followed by the number order of the receipt of each completed 
questionnaire.  For example, the first questionnaire to be received was coded as Q1. 
The data from the questionnaires revealed 10 out of the 10 parents were not 
knowledgeable about educational policies, 9 out of the 10 parents were not total clear on 
the definition of parental involvement, and 7 out of the 10 parents said there should be 
mandatory meetings for parents.  The theme, which emerged from the questionnaire, was 
a need to know more about policy and curriculum.  The parents would like to be 
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knowledgeable parents.  The theme topic that emerged is professional development for 
parents.   
The parents offered limited understanding of what parent involvement is, as seen 
in PT8’s comment that parental involvement meant “being involved with their curriculum 
or whatever it is they’re involved with, in school.”  However, parental involvement offers 
more opportunities than parents simply keeping up with children’s activities and grades.  
By educating parents in depth through a series of accessible professional development 
sessions, the parents’ knowledge might be expanded.  The results described in the 
remainder of Section 2, support this assertion. 
Results for the Parent Interviews 
The participants’ responses were coded to protect participants’ identities as PT, 
meaning parent, followed by the number order in which the interview occurred.  For 
example, the first parent to be interviewed was coded as PT1.  PT1 was a female with 
two students enrolled at the middle school.  One student was in the gifted program, and 
the other student was enrolled in the special education program.  The gifted student was 
performing well in school, and the student enrolled in special education was a struggling 
to learn.  As a single parent working at least 6 days a week, PT1 wanted to be involved 
but stated that being involved was not economically feasible.  PT1 was very interested in 
learning more about how to best help both students and understand the school system 
better.   
PT2 was a married African American woman.  PT2 worked full time with one 
female child at the middle school.  PT2 reported the student was “doing well right now” 
in classes.  PT2 stayed current about the middle school child’s academic progress by 
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“using parent portal and teacher contact.”  PT2 described parental involvement in terms 
such as “parents are involved in their students’ academic and social activities at the 
school.  You are aware of their daily activities, assignments, test scores, and you keep up 
to date of what they’re doing.”  PT2 described talking about education and learning with 
the family at home as “education is very important at home,” and setting high 
expectations for the children.  “They have goals that they reach, small goals turning into 
big goal, and you know, we make it a family thing.  They know already that education is 
very important and we are not settling.”  
PT2’s role in middle school student learning was “to monitor their academic 
success, to make sure that their homework is completed and all the projects are 
completed on time, and to just continue to monitor them.”  PT2 reported doing the 
following: 
Set rules for homework, … times and locations for all homework to be completed, 
and at home I help them study.  If they have a test coming up, I help them by 
asking them questions from their study guides or whatever, and we plan 
accordingly. 
PT2 also discussed the types of activities at home that support learning as having the 
following: 
Lots of computer games, … mind games that present them with challenges so 
they can improve their thinking skills, … word games to improve their 
vocabulary, … scramble tournaments at home, and they can’t make three letter 
words, so we try to increase their critical thinking skills.  
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PT2’s children were “involved in the ROTC and other activities that help them 
and keep them involved in the community. So they volunteer at the [local] Rec[reational] 
Center, and things like that.”  PT2 felt more involved at the middle school due to having 
“the educative background, and knowing as a parent that I have a role, and my parents 
were involved; therefore, I will be involved.” When asked to elaborate on anything else 
contributing to being involved, PT2 said, “PTA would definitely make me be involved 
and just being aware on what the children are doing and making sure they get a well-
rounded education.” 
PT3 was an African American married male with one son at the middle school. 
PT3’s responses followed a unique perspective about parent involvement as the only 
male in the participant pool.  PT3 felt “like they are doing very well in their classes. 
School is very supportive.”  PT3 stayed current about the children’s academic progress 
“through parent portals as well as teacher emails and call outs that the district provided 
for us.”  PT3 said the term parental involvement meant “being involved in your child’s 
education in and outside of the school building, and knowing the things that he or she is 
week in to provide parent support to help them overcome their weaknesses.” PT3 
reported talking about education and learning at home by the following:  
We try to set a schedule and goals for our kids to let them know our expectations 
as parents and try to let them know the decisions they make no will affect them 
later in life.  To try to give them as much guidance as we can and let them know 
the value of an education. 
PT3’s viewpoint about a parents’ role in student learning at the middle school and 
in the home follows: 
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I think my role as a parent is, number 1, they are with me majority of the day, and 
we are only in school so many hours, and learning doesn’t just stop in school it 
goes throughout, so if anything I’m the number one thing as far as education is 
concerned. Same in the home, we try to instill education throughout their home 
lives and make sure they have the right guidance and what they need.  
The types of activities PT3 has at home that supports learning included: 
A family game night that consists of some type of game that involves social skills, 
as well as math skills, as well as them having to communicate verbally and try to 
make sure they do some type of work throughout the school year as well as 
summer to make sure they don’t just take a whole summer vacation. 
PT3 discussed the types of community activities PT3 exposed the middle school 
children to when supporting learning.  PT3 was a member of the PTA to do the 
following: 
I try to make sure I’m active and visible in their school.  As well as in the 
community, I try to go to some of the community rallies [and] some of the school 
board meetings to let my kids know that I stay involved in their education outside 
of just the school building.  
PT3 felt enabled to be more involved at the middle school: “What helps me be involved 
in the middle school is the parent call outs, the letters that we constantly getting, and just 
the support we have gotten from the middle school as a whole.”  PT3 thought more could 
be done for the parent who lacks transportation or maybe computer access, such as 
“transportation should be provided for those major events that parents need to be 
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involved in, like meet the parent night, or there is something dealing with STAAR like 
going through the testing regulations with the parents.”  PT3 added suggestions as follow:  
Maybe even onsite day care for those single parents to provide them with daycare 
for the time that they are there.  As far as not having computer access just make 
sure those letters are getting sent home and for the addresses they have in the 
system are correct so that those parents can get the mail outs as well. 
PT4 was a married African American woman with two children who went 
through the middle school.  When asked how PT4’s child was doing in classes, PT4 said 
“exceptionally well.”  PT4 had a daughter who “came to the middle school with some 
difficulties, with some gaps, and at that time it was seventh and eighth grade and she had 
teachers who gave her the necessary tools to be successful.”  PT4 maintained knowledge 
of the middle school daughter’s academic progress by: 
Constantly meeting with her teacher, constantly emailing seeing what her 
progress was, seeing what I needed to do as a parent at home, and giving her the 
additional support from the school, outside tutoring, and whatever I needed to do 
to help her.   
PT4 said the term parental involvement means “being there for the child in and 
outside the school. Emotionally, physically, and academically, being there with the 
child.”  PT4 talked about education and learning at home: 
I take anything, grocery shopping trying to figure out how much the bill would 
probably cost.  On our trips we would look at how long it’s going take us to get to 
this distance.  Cooking!  My daughter loves to cook, so baking was another tool 
for me to put a little math in.  Games!  We play a lot of games. 
55 
 
PT4 thought the parents’ role in student learning at the middle school and at home 
involved supporting “my daughter and the teachers for her success in the classroom. 
Going and helping her with homework, guiding her, being organized, that was a big thing 
for us, organizing her studies, set times to study on a daily bases.”  PT4 said the types of 
activities at home that support learning involved discussing “sports, and I can recall at a 
time when she threw the shot put, and we practiced at home in the open field so we 
would talk about the distance and when she should throw, and what she needed to do to 
throw a little bit further.”  
The community activities to which PT4 exposed middle school children for 
supporting learning included: 
Volunteering, volunteering at the senior citizen place, church, at the little league 
games, volunteering in the community.  It gave her that sense of social skills.  She 
was withdrawing a lot, I think, in elementary so when she got to middle school it 
was a big thing about social so being able to volunteer and talk to people it helped 
her out in middle school I think. 
PT4 felt school culture provided opportunities for becoming more involved at the 
middle school.  PT4 referred to “great leadership” at the school.  PT4 said the school had: 
Pride in not just my child, but all children, and I believe that all of us have a part 
to do in everybody’s child’s life, so I saw that welcoming [of my] child when I 
was on campus and that support and I’m a parent being her mom. 
PT5 was a single African American woman with one child going through the 
middle school.  PT5s child was reported as “doing fair” in classes.  PT5 stayed current 
about this middle school child’s academic progress using the “system at the middle 
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school where I have it programed if she gets below a 90, I get a notification. I thank the 
Internet a lot for that. I am a very hands on parent.”  PT 5 also had “conferences with the 
teachers. I am very present at the school.”   
PT5 thought parental involvement meant: 
Being a part of an education.  Being a part of the learning process.  Being an 
involved parent.  Knowing who your child is associating with.  Knowing the 
instructors as well.  You should know who the teachers are, what they’re 
studying, and you need to know your child. 
PT5 described talking about education and learning at home as follows: 
From the very beginning, we start in the womb.  We start with reading and doing 
all that.  From the time they start talking, we talk about their future and college, 
and we talk about things we have to do to get to the places you want to be.  A lot 
of people talk about icons or mentors of people, but we said mentors need to come 
from home, and we need to be the example set, and we talk about education and 
what we need to do, and if there is any area of lacking, we know that we need to 
get extra help in that area and do things like that. 
PT5 thought the parent’s role in student learning at the middle school required 
being the following:  
Involved. You need to know what their learning. I don’t feel that I get enough 
information even though I’m there because what I do is incorporate whatever their 
teaching in their everyday lives so that the child doesn’t know were really 
learning something although we are we make it kind of transparent, but it’s still a 
learning process. 
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PT5 said the activities at home that learning include when “traveling, looking at 
the different states, and we talk about what the capitols are.”  At home, PT5 would: 
Go in the kitchen, and we measure and we cook, you know, we just do things.  
Everything we do, we use a learning process.  One of the examples of what I do 
for learning if we have a sleep over it becomes Ms. PT5’s hotel.  
PT5 tried to make learning easy and inexpensive:  
In order to be able to get involved into certain activities there is certain things that 
you have to do and they have a chart and it cost so much to do so many things 
maybe that you need to wash your dishes when you finish, but we incorporate 
math, learning games, and they don’t know that they’re learning, and they have a 
wonderful time. 
PT5 discussed the types of community activities to which PT5 exposed the middle 
school child for supporting learning: 
We are very active in feeding the hunger which is learning.  It teaches them about 
other people that may not be as fortunate.  We are very active in our church. We 
are very active in the art community.  She is a dancer and so we do a lot of 
theater.  We travel.  
PT5 also discussed being involved in the school: 
What makes me involved is that I love children, and I have been a volunteer in 
school district over 30 years.  So, I’m not only there for my child; I’m there for 
other children to.  So, I’m an advocate, and we need to be involved.  We don’t 
have enough parental involvement, and if we did have parental involvement, we 
wouldn’t have the problems in education we have today. 
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PT6 was a single African American woman with one child enrolled at the middle 
school.  PT6 presented with an emotional disposition.  PT6 conveyed needing more 
support financially and being unclear about where to get this help.  PT6’s husband was in 
prison, and jobs were hard to find for felons.  PT6 desired to be involved in the middle 
school, but finances and lack of transportation limited PT6’s involvement.  PT6 was 
appreciative to the school for providing breakfast, lunch, and a snack to the children.  
Academically, PT7’s child was “doing well in her classes.”  PT7 used email to stay 
current about academic progress.  PT7 said the term parental involvement meant “being 
involved in your child’s life, all around school, outside of school, the extracurricular 
activities, but helping out at the school when you can, just being there and involved.”  
PT7 did talk about education and learning at home:  
We discuss their homework.  We discuss what they talked about at school.  We 
play educational games, so we’re constantly talking about things that involve 
anything that has to do with educational process.  That’s just the kind of family 
that we are.  
PT7’s parental role in student learning involved the following: 
Well, like I said we discuss the work that they’ve done at school.  Other than that, 
my daughter, she’s disciplined as far as making sure her work is done and things 
like that.  She knows if she needs to ask me for help she can, and we discuss 
things like that.  I’ve really never had any problem where I just had to be on her 
about staying on task.  She is pretty good doing that on her own, and as far as 
going to the school to be involved in things, that’s rather difficult with the hours 
that I work. 
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PT7 discussed the types of activities that happened at home to support learning:  
We’re deeply involved in scouting which covers a lot of that.  I even bring them 
to work when they are not at school, because of its after school STEM program. 
So they get deeply involved in things that go on here, and just we do so much, but 
those are the main things that stand out to me.  About the scouting, like I said any 
chance we get to turn something into a learning opportunity, we do.  
PT7 used scouting as a community activity to support learning.  PT7 used being “deeply 
involved in our church.”  PT7 believed “anything going on with the school” was “linked 
to community involvement as well.”  Additionally, PT7 didn’t “feel involved” at the 
middle school, and “its mostly because of my work hours.”  PT7 provided an example of 
the difficulty of being involved: 
When they have PTA meeting, or any other activities like that it always takes 
place at 6 or 6:30, and when I leave here, by the time I get to [the town in which 
Middle School X is housed], its 7 or maybe even after 7 depending on traffic, and 
a lot of those activities are about to wrap up, or be over.  
PT7 did offer a suggestion to help the working parents: 
I would say, maybe every once in a while, have a meeting later in the evening, or 
maybe once every 3 or 4 months, do it on a Saturday.  I understand that the 
educators have families as well, but you know, it would help.  I would think some 
educators miss out on their own children’s schooling and activities because 
having to be at work, because everyone does everything on the same night, at the 
same time, no matter what district you go to.  Most PTA meetings happen on a 
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Tuesday, so they could consider changing the night that they do it on or changing 
the time of night that they do it on. That would make a big difference. 
PT8 was a single African American woman raising two grandchildren who 
attended the middle school.  PT8’s grandchildren “did good here at the middle school.”  
PT8 used “the online information that was available. Logging in and looking at the 
grades and keeping contact with the teachers” to stay informed.  PT8 believed the term 
parental involvement meant “being involved with their curriculum or whatever it is 
they’re involved with, in school.”  At home, PT8 stressed “the importance of having an 
education, trying to better their life as far as obtaining a good job that’s going to pay them 
some good money, and not having to do these little beginning jobs.” PT8 felt a parent’s 
role “at the middle school was working there, but we always took time to do homework 
together, and make sure it was completed. I stayed in touch with the teachers to make 
sure it was turned in.”  
PT8 discussed reading, which “was the basics for us,” as the home activity used to 
support learning.  The community activities PT8 discussed were “mostly sports.”  PT8 
thought being involved at the middle school was due to: 
First of all, I had a daughter that was here, and I was in a different capacity of 
work, and she was a special needs child.  So, I started off subbing in the district, 
and I like peeping on her and seeing what she was doing, and as I got in, I got 
involved with her and the kids.  I liked it so I ended up here. 
PT8 thought parental involvement was “very important, and every once in a 
while, you need to pop in and kind of get to know what’s going on, because the ones that 
don’t miss a whole lot.  Parents need to communicate with the teachers.”  PT8 felt 
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professional development for the parents was not something “a lot of them participate in, 
but a few of them let the kids do it.”  PT8 added, “You can set up for them the 
professional development, but most of them are not going to come.” PT8 thought the lack 
of participation was “because most of them are working, and by the time they get off 
work that’s like going to another job, and they don’t have time.”  I followed up by asking 
if PT8 felt that having neighborhood sessions at the community center or the apartment 
complexes might encourage more parents to participate.  PT8 responded, “No, they 
wouldn’t.  If it was something for the kids, like band they would, but if it’s for them, 
they’re not going to do it.”  PT8 reasoned that attending such sessions was not possible 
“because they don’t have the time.” 
PT9 was a single African American woman with two daughters attending the 
middle school.  PT9’s daughters “did good” in school.  PT9 stayed current with the 
children’s academic progress by keeping “in touch with their teachers, and they know all 
my numbers, emails, and they could contact me anytime.”  PT9 defined parental 
involvement as “a parent being involved in the kids, really anything.”  PT9 did talk about 
education and learning at home by going over homework and studying “with them.  I 
made them study.  Just because they didn’t have homework, they still had to study.”  PT9 
thought the parent’s role was to be “pretty involved with their education.  I mean, yeah, it 
has to go on at home as well, so I was pretty involved in their education.”  PT9’s main 
home activity was to study with the students; however, PT9 did not expose the students to 
activities in the community outside of school.  PT9 was enabled to be more involved at 
the middle school by “myself. I mean my kids, because I wanted to be involved.”  PT9 
did not think the middle school could increase parental involvement because “because 
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that’s an individual choice, and if the parent doesn’t want to do it, no matter what you do, 
that’s not going to … you know.”  I asked if PT9 thought the problem was a cultural 
thing, but PT9 said “no, it’s not a cultural thing because you have a lot of African 
American parents involved with their kids.  It really just depends on the parent.  That’s a 
choice, either you want to be involved or you don’t.” 
PT10 was a single African American woman with one male child.  PT10’s son 
“was gifted and talented.  He performed well on the state test, receiving commended 
performance through his time here at the middle school and in the [school] district.” 
PT10 used the school’s website to stay current about academic progress and to: 
Keep up with the grades and anything else academically that he was going 
through; plus, they gave us progress reports.  I had a user name and a password.  I 
was able to go into that, was kept current, and I was able to view his progress. 
PT10 defined parental involvement as “being involved with your child’s life not 
just at school, but just being involved, period.  Being there, being available, knowing 
what’s going on with your child.”  PT10 discussed the importance of education being 
talked about at home: 
Well it stems from my parents education is important. Neither my mom nor my 
dad went to college, but it was important to them that we went to college, and 
they stressed education.  That if you got a degree, it couldn’t be taken away from 
you, and it could take you places.  It was the key to success.  Education was the 
key to success, finance stability, not just your needs, but you would be able to get 
some things that you wanted in life. 
PT10’s role in student learning: 
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Began when I was carrying him in my stomach, because I would play music. I 
liked to read.  I would read to him, and then, when he was born, I started early 
teaching him.  I sent him to a daycare that taught the Beka system, and it stemmed 
from that, and my church offered little educational things.  I also would get 
different little books from Target.  In the summer time, I would get the little 
books, and I would work with him and read to him.  Just spending 30 minutes 
with him from early on, teaching and reading early on reading and writing, just 
anything I could teach him at that age.  Not just once he started school; it started 
before he was born.  He attended Kiddy College at an early age, at Cedar Valley 
[Community College].  I had him in little science classes.  He attended functions 
at the Boys and Girls Club, so he had always been taught to learn and reading. 
PT10 clearly incorporated a number of learning activities at home and through the 
community to support the male student’s learning.  “The things at home, I did with him, 
first of all he didn’t have a TV in his room.  I had him to set time aside to read books, go 
over math, just really trying to instill in him” the importance of learning.  
The themes that emerged from the interviews were socioeconomic status and time 
management.  Parents with low socioeconomic status provide basic necessities for 
children such as food, shelter, clothing, and moral support.   
Focus Group Results 
The focus group participants were coded to protect the parents’ identities as FO 
for focus opportunity followed by the number printed on the name tent in front of each 
participant.  The parents were coded or masked as FO1, FO2, FO3, FO4, FO5, FO6, and 
FO7. 
64 
 
The focus group was made up of seven female African American parents.  Three 
were married, and four were single.  The focus group further elaborated upon the roles 
the African American parents play in middle school children’s education.  The seven 
participants reported playing an important role in the education of the middle school 
students.  Five of the 7 parents did not think every teacher was as concerned about middle 
school students as some of the other teachers at the middle school.  Volunteering at the 
middle school was not an option for 86%, or 6, of the 7 parents due to work schedules.  
The themes that emerged again was socioeconomic status and time management. 
Findings by Research Question 
RQ1: What are African Americans’ perceptions of their middle school children’s 
educational experiences?  The middle school parents agreed the children had good 
educational experiences at the middle school.  When further asked to explain about 
children’s experiences, the participants could not articulate a specific description other 
than saying, “doing well.”  The participants reported the middle school children received 
good report cards and had no discipline problems as representative of good middle school 
experiences.  The result suggested the need for a professional development program to 
support communication between parents and the school about curriculum and policies 
(Desimone, 2011).   
RQ2: How are African American parents involved in their middle school 
children’s education?  Similar to Fontenell et al.’s (2010) findings, the participating 
parents of low socioeconomic status operated at a disadvantage when attempting to 
support children’s efforts and lacked the ability to control schedules for volunteering at 
the school.  The middle school parents reported wanting to support and volunteer but 
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having work schedules that did not allow them to participate on the middle school 
campus during school hours.  Based on the results, the themes that emerged were time 
management and socioeconomic status.  The themes support conclusions by Lavenda 
(2011) and Rockwell (2011) stating that low socioeconomic status parents meet 
children’s academic needs by obtaining books, school supplies, and computers, but lack 
relationships with teachers because of rigid work schedules.  This study’s African 
American parents were involved in the middle school children’s education by providing 
needed supplies, books, and transportation. 
RQ3: What do African American parents believe influences their children’s 
successes in middle school?  The African American parents stated the teachers and 
parental support at home influenced the children’s successes at the middle school.  
Among the group of interviewed middle school parents, 9, or 90%, out of 10 focus group 
participants agreed spending quality time and monitoring school work were the keys to 
ensuring children’s successes from home.  
Conclusion 
Section 2 contained descriptions of the project study’s design, my qualifications, 
Middle School X, access to participants, the instruments, data collection procedures and 
analysis, and the results obtained from the data.  I used the single case study design to 
learn about parental involvement from 10 African American parents of middle school 
students.  I gained permission to conduct the study at Middle School X and used a parent 
questionnaire with only open-ended questions, conducted one-on-one structured 
interviews with interested African American parents of middle school students, and 
facilitated a focus group interview.  I used the preliminary questionnaire data for content 
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analysis and triangulation.  I used the one-on-one parent and focus group interview data 
for answering the research questions, determining parenting styles, and solidifying 
creditability and triangulation.  Once the data collection from the focus group and 
interviews was complete, I looked for shared and common statements, or codes.  The 
results generated opportunities to identify the professional development project to best 
serve Middle School X’s entire parent population.   
Upon completion of the data analysis, the parents’ perceptions of the children’s 
middle school educational experiences were based on children’s grades.  A considerable 
amount of information about involvement and about the nature of the educational 
experience could be clarified for the parents through an ongoing professional 
development program.  Additionally, the findings suggested parents wanted to be 
involved during the school day, even though socioeconomic statuses and types of 
employment regulated the ability to manage time and prevented parents from doing so.  
Out of 10 parents interviewed, 90% had to work during school hours.  Middle School X 
needs to find ways to be flexible in planning for parents to volunteer by adjusting the 
times available and possibly offering transportation to accommodate parents without cars 
or access to transportation.  Section 3 provides the information about the project based on 
the data analysis. 
Section 3: The Project 
Introduction 
In this qualitative, case study research, I reviewed the results of the 20 African 
American parents who only participated in completing the questionnaire.  I interviewed 
10 African American middle school parents.  Seven African American parents 
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participated in the focus group.  The participants included one unmarried African 
American male parent.  The remainder of the participants were African American women 
with four who were married, one who was an unmarried grandmother, and 19 who were 
single parents.  The interviews, questionnaires, and focus group enabled each participant 
to share important thoughts that could be used to create a program to increase the African 
American parental involvement at Middle School X.  Upon completion of the data 
analysis, the parents’ perceptions of the children’s middle school educational experiences 
were based on grades.  A considerable amount of information about involvement and 
about the nature of the educational experience could be clarified for the parents through 
an ongoing professional development program.  Additionally, the findings suggested 
parents wanted to be involved during the school day, but due to socioeconomic statuses 
and types of employment, the parents could not.  Out of 10 parents interviewed, 90% had 
to work during school hours.  Middle School X needs to find ways to be flexible in 
planning for parents to volunteer by adjusting the times available and possibly offering 
transportation to accommodate parents without cars or access to transportation.  
Description and Goals 
Pro-Ed Academy, enabling parents to respond to the opportunity to educate 
children, is the name of my project study.  Pro-Ed Academy is a comprehensive 
interactive professional development program, which will allow parents, administrators, 
counselors and community leaders the opportunity to discuss and share educational 
information and parenting strategies. The professional development topics covered would 
address the organizational school structure, roles and responsibilities of school staff, 
parenting role, strategies for academic success, special programs, life skills and 
68 
 
community service.  The professional development sessions are organized and taught by 
school counselors, administrators, and community leaders.  The administrative team, 
school counselors, and community leaders facilitate the professional development in 
order to create levels of instruction, education, and collaboration so parents will become 
more involved in the middle school.  This level of involvement shows parents that the 
school values parents and empowers parents to collaborate with the school’s development 
of educational plans for all middle school children (Shuman, Lyutykh, & Schmidt, 2011).   
The professional development sessions will occur once a week during the school 
year. The days and times are flexible to accommodate the parents’ schedules.  The first 6-
week round of sessions will be held on Tuesdays.  The second 6-week round of sessions 
will be held on Wednesdays.  The third 6-week round of sessions will occur on 
Thursdays.  The fourth 6-week round of sessions will occur on Fridays.  The fifth 6-week 
sessions will occur on Saturdays.  The final 6-week round of sessions will occur on 
Mondays.  Three to four sessions are offered on the designated day for the program.  The 
first session is from 8:00 a.m. to 9:00 a.m.  The second session is from 12:00 p.m. to 1:00 
p.m.  Two evening sessions are offered with the first at 5:00 p.m. to 6:00 p.m. and the 
second at 6:30 p.m. to 7:30 p.m.  The Saturday sessions will not include the evening 
sessions in order to respect the stakeholders’ schedules.  Free transportation and snacks 
are provided by the school district to encourage parents to attend.  
The project is based upon the results of the information gathered from parents 
during the research phase.  The data showed that parents are concerned and want to know 
more about how to fulfill parental roles within the middle school. The term parental 
involvement is clarified in the program sessions.  Meeting the need for professional 
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development for the parents in collaboration with the school and community offers 
opportunity to increase students’ successes at Middle School X.  The parents have the 
chance to work collaboratively with the school and community leaders to increase 
African American parents’ involvement.   
African American parents want the middle school children to be successful.  
These parents provide encouragement at home and the needed supplies.  To support this 
perspective, a literature review was completed to examine research on professional 
development as applied to the current need for parental involvement at Middle School X.  
The goal of the project is to strengthen the partnership between parents and the school 
and to encourage and increase African American parental involvement.  
Rationale 
The data acquired through the parent interviews, questionnaires, and focus group 
in conjunction with information from the review of professional development literature 
helped in developing the project.  The project was also designed to eliminate the parents’ 
perceptions of the barriers to involvement at the middle school level.   
During the interviews, parents expressed love for children and desired children to 
be successful.  The interview data indicated that parents lacked clarity about school 
policies and curriculum.  The parents’ ability to volunteer was limited because of lack of 
transportation and rigid work schedules.  Parents expressed having the willingness to 
learn strategies and receive information about supporting middle school children.  
The project was designed to use the parents’ interview, questionnaire, and focus 
group data to develop a parental involvement plan at the middle school level.  The data 
collected and analyzed in Section 2 indicated that professional development with flexible 
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scheduling and free transportation could accommodate the parents’ needs and increase 
African American parental involvement.  By providing the accommodations for parents, 
perceptions of barriers to being involved at Middle School X should be lessened.  The 
Pro-Ed Academy offers the unique opportunity to provide African American parents with 
new resources for supporting children, schools, and community.  This program of 
professional development involves educating parents to coach children for making good 
choices and to establish an educational plan to ensure children’s success.  
Review of the Literature  
The No Child Left Behind Act of 2001 (NCLB, 2002) mandated schools spend 
1% of yearly budgets to support parental involvement.  This mandate supported the 
research topic of parental involvement.  School improvement initiatives can be 
challenging, but every effort to involve parents on campus needs to be made (Watson, 
Sanders-Law, & McNeal, 2012).  Research to realize and understand the impact of 
parental involvement on the school environment was needed, and the results of the 
current study suggested that parents should undergo professional development that 
supports parental involvement on campus.  A review of literature involving the use of 
professional development is necessary for developing an appropriate professional 
development program for use with the middle school parents who have little time for 
involvement.  
With informed parents involved in schools, educators can feel supported by the 
students’ parents in partnerships that ensure the success of the students (Robbins & 
Searby, 2013).  The first subsections of this review confirm the importance of parental 
involvement at the middle school, the factors that prohibit its development, and how the 
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project can support parents and the middle school.  The remainder of the literature review 
addresses the broad nature of literature on professional development for parents of 
students in the public schools of the United States.  The search terms used for this portion 
of the review were professional development, parents, public schools, middle school, 
secondary school, and academics.  About 23 studies published from 2012 through 2016 
were found and are reported on in this literature review on professional development as a 
genre for research.  The remainder of this review of literature addresses the genre of 
professional development, inclusion of educators in professional development, the middle 
school professional development agenda, and community involvement with professional 
development. 
Parental Involvement at the Middle School Level 
Parents play a significant role in the lives of children at every age of development 
(LaRocque, Kleiman, & Darling, 2011).  Although students become less and less 
dependent on parents as the students grow and mature, the lack of parental support and 
involvement in school causes not only emotional issues but also reductions in academic 
achievement (Patrikakou, 2008).  Providing an opportunity for parents of middle school 
students to learn strategies for ensuring children’s successes is very important, regardless 
of the parents’ socioeconomic status.  Froiland and Davison (2014) recommended 
welcoming students’ parents into the middle school, and the communication between the 
parent and school should be ongoing. 
However, the parent participants in the current study indicated having lack of 
clarity about the nature of parental involvement in the middle school.  The participants 
were willing to volunteer at and support the middle school but lacked an understanding 
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about the educators’ expectations of parents.  Due to lack of knowledge, the parents 
chose not to volunteer at the middle school, a finding that supported Tekin (2010).  
Parents’ socioeconomic level, as seen in the current findings, does determine what 
parents can or cannot do during the school day at the middle school.  For example, single 
parents lack the flexibility to manage time due to work schedules that prevent these single 
parents from leaving work to volunteer at the middle school regularly.  Lack of money 
causes the single parents to be absent from children’s educational priorities that are 
overshadowed by the need to work.  As a result, single parents support students at home, 
rather than by volunteering at the middle school (Vellymalay, 2012).   
Given these challenges, a parental involvement program needs to certainly 
consider the varied needs of parents with low socieconomic statuses (Jeynes, 2011). The 
project study addresses the varied need of time management and schedules the 
professional development to accommodate the parent’s schedules. Weekly professional 
development is held in the morning, lunch time, early afternoon and evening. The weekly 
professional development schedule gives each parent the opportunity to be involved in 
professional development on a weekly basis to accommodate the parents’ schedules. 
Therefore, the project focuses on educating parents in order to increase African American 
parental involvement at Middle School X.   
Literature Addressing the Genre of Professional Development 
Education is a process requiring educators to recognize where each student is and 
then create an interactive learning environment to enable students to achieve success.  
Other responders involved in the educational equation include parents, administrators, 
teachers, and community stakeholders.  Professional development leads the way to 
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ongoing educational opportunities. Effective professional development leads to change, 
even when such development is not a directive from within the organization’s leaders. 
Professional development is generally provided as a way to provide benefit to the 
organization rather than only a means for self-gratification to the program’s attendees.  
A professional development plan can be used to ensure accountability. Loveland 
(2012) argued in order for the professional plan to be implemented, a team should work 
in collaboration to address the needs of the organization and provide a curriculum based 
on goals to address those needs through interactive educational workshops.  The 
organization’s goals can be used to enable learners to understand the outcomes desired 
from the professional development program and to acquire factual information and basic 
skills as part of educational development.  The professional development plan can be 
used to clarify current and new information important to the organization (McTighe & 
Wiggins, 2012).  
An outcome from professional development in education involves meeting the 
needs of students, parents, teachers, administrators, counselors, and community leaders. 
The link that joins professional development learners together is education as part of 
lifelong learning.  Professional development includes mentoring, peer coaching, peer 
tutoring, collaboration, effective communication processes, and the building of 
relationships (Hobson & McIntyre, 2013).  The outcomes are enhanced through a 
curriculum designed to provide information, build confident learners, focus on 
improvement, and empower stakeholders understand and perform roles within the 
organization (Hobson & McIntyre, 2013). 
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Additionally, for creating and ensuring effective professional development, 
developers would be wise to acknowledge and enable participants to feel part of the team 
led by the facilitators.  Trust, belief, and honesty are crucial factors that encourage 
transparency and help participants feel empowered to speak openly in a safe and secure 
environment (Hobson & McIntyre, 2013).  Outside mentors and external professional 
development facilitators may be used to encourage diversity and offer different 
perspectives about the topics covered in the program.  
For example, by only including school personnel as presenters, parents may not 
learn about services available in the community, state, or nation.  For example, in the 
Teacher’s Mining Tour in Ontario Canada, a nomadic professional development program, 
the facilitators travel from school to school to ensure earth science teachers educate 
students about the mining industry (Hymers, Steer, & Williams, 2015).  The goal of the 
tour is to provide each school’s earth science teachers with information and resources 
(Hymers et al., 2015).  Hymers et al. (2015) concluded that no one should walk away 
from a professional development confused about what happened during the event and 
should leave the event inspired to facilitate change in the future.  
Duckenfield and Reynolds (2013) argued that failing to incorporate professional 
development for stakeholders in schools causes a gap in learning for teachers, students, 
parents, administrators, and community.  Duckenfield and Reynolds promoted 
continuously evaluating schools’ academics, parental involvement, and extracurricular 
activities.  Ciccone and Freiberg (2013) did not offer any guidelines about any certain 
number of trained professional developers but did refer to professional development as an 
ongoing process used to train educational specialists to meet the needs of this society.  
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Ciccone and Freiberg did emphasize the importance of trainer competence because 
incompetence could hinder development.  
Professional development is a form of education that empowers, brings about 
confidence, educates with factual information, builds relationships, and strengthens 
schools and organizations by giving every stakeholder a voice as well as acceptance 
(Duckenfield & Reynolds, 2013).  Without acceptance, or buy in, professional 
development decreases resistance to change and refocuses or brings about reform.  In 
planning professional development, collaboration by stakeholders within the school and 
community ensures successful planning and solicitation of resources.  And finally, 
individuals invited to participate in each professional development should complete 
evaluations for any attended sessions. Constructive feedback ensures continued 
improvement within the professional development. 
Inclusion of Educators in Professional Development 
Educators, regardless of title or level of education, can contribute to professional 
development.  Teaching and learning is a constant in the life of educators, and educators 
constantly work to bridge the gaps in the educational system to ensure every child, 
parent, teacher, administrator, and stakeholder is successful (National Staff Development 
Council, 2011).  Schools engage in professional development to increase the ability of 
school personnel to accomplish school goals.  When developing teachers’ ways of 
thinking about the highest level of instruction, the best teaching and learning strategies 
are inspired through the coordination of the professional development training 
(Mikelskis-Seifert & Duit, 2013).  For example, legislation requires parents and teachers 
to work together for the educational assessment and planning of special education 
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services for students. Meeting the needs of the child eligible for special education 
requires collaboration and recognition of the parent as the child’s advocate (Summer & 
Gainey, 2015). 
Misperceptions by educators and stakeholders can be eliminated through 
professional development.  Schools and communities are quite diverse with factors such 
as average home value, single-parent led homes, Section 8 housing eligibilities, and the 
educational levels of the community members to consider.  As professional development 
is offered, unification is built, and behaviors change, enabling respect and trust to be 
developed (Cakmak et al., 2011).  As a team engages with professional development, 
change and reform result, and the school’s climate improve. 
Middle School Professional Development Agenda 
Working with adolescents is very different from working with elementary school 
students (Cripps & Zyromski, 2009).  Middle school adolescents are developmentally 
different from elementary children.  Typically, middle schools assign students to teams 
for the first time.  Adolescents present a different variety of characteristics and challenges 
interdisciplinary teacher teams address (Cripps & Zyromski, 2009).  Professional 
development that addresses the needs of the middle school child is crucial to supporting 
the educational development of children, staff, and community stakeholders (Robbins & 
Searby, 2013). 
Middle school students experience physical, emotional, social, and academic 
transitions (Bingham & Stryker, 2011).  Professional development addressing the middle 
school level needs to include academic content, bullying, pregnancy, sex education, 
gender identity, and mentoring because students enter middle school as adolescent bodies 
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are changing and developing during puberty.  Adolescents undergo a variety of emotional 
and physical transitions.  Professional development is used to prepare stakeholders 
including students, teachers, counselors, administrators, and community members for this 
transition (Sottie, Dubus, & Sossou, 2013).  For example, counselors empower and 
instruct students about how to respect and value each other (Sottie et al., 2013).   
Friends and relationships are very important to middle school students (Sottie et 
al., 2013).  The middle school body undergoes a great deal of physical change, and boys 
and girls begin to notice differences between each sex.  Sex education is another topic on 
the professional development list.  Middle school sex education has led to mixed findings 
but can be used to deter behavior that could put students at risk for unwanted 
pregnancies, sexual transmitted diseases, and academic retention (Grossman, Tracy, 
Charmaraman, Ceder, & Erkut, 2014).  However, school-wide sex education and 
professional development programs require parental approval. 
Gender identity is on the professional development topic list because having a 
child with gender identity challenges requires another level of professional development 
to ensure teachers, students, parents, counselors, and administrators understand the civil 
rights of the child within the school environment (Gregor, Hingley-Jones, & Davidson, 
2014).  Education related to gender identity takes away misperceptions and reduces 
negative stereotypes to reveal truth to stakeholderse.  Gregor (2013) lamented that gender 
identity researchers have failed to explore the experiences of parents with younger 
children who might have gender identity issues or confusion, even as researchers have 
focused on the needs of parents with adolescents who exhibit gender identity needs.  
Professional development can be used to provide support, resources, and counseling to 
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parents and students.  Professional development can prevent children from being left 
behind because of social, educational, or physical differences and strengthen school 
culture.  
Bullying happens in every level of education and intensifies in the middle school 
level (Miller, Burns, & Johnson, 2013).  A consensus on the definition of bullying should 
be clear and concise and printed in the student, parent, and faculty handbook.  Posted 
signs in the hallways and classrooms offer visual educational tools to stakeholders and as 
a reminder that bullying will not be tolerated.  On-going professional development 
enables schools to fully implement anti-bullying programs but needs to include six 
specific characteristics: community involvement, an assessment of the school climate, a 
consensus on the definition of bullying, a student and parent engagement, professional 
development for faculty and staff, and ongoing program evaluation (Jones & Augustine 
2015).  A survey of stakeholders can be used to assess the school community about how 
bullying affects the school.  By using ongoing evaluations, an environment that enables 
students to learn to respect and show empathy can be developed because empathy is a 
learned skill.  Bullying exists because of misunderstanding about differences, so the 
modeling of kindness becomes an important tool for a positive campus culture (Schacter, 
2011).  By teaching intervention skills to teachers, counselors, and administrators, leaders 
can be sure that bullying does not go unaddressed (Holmgren, Lamb, Miller, & 
Werderitch, 2011). When working with parents of students who are bullies, the counselor 
leads the professional development used to educate parents on what bullying is and how 
to address bullying (Ttofi & Farrington, 2011).   
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Community Involvement with Professional Development 
The professional development of community stakeholders includes educating the 
people and organizations outside of the school who are very interested in the success of 
the community’s middle school students.  These stakeholders include business owners 
and leaders, other community leaders, and educators in colleges and universities.  Gould 
(2011) argued that community stakeholders should collaborate and work together to 
educate and empower students and families.  Some businesses provide the educational 
supplies, homes, and met the social, spiritual, physical, medical, and psychological needs 
of the community. The community leaders involved in the professional development can 
improve the job opportunities for parents and students.  For example, a community-based 
team partnering with the local health department and school district can successfully 
reduce the problem of idling cars waiting in front of schools (Cincinnati, 2013).  
Community leaders can bring awareness about the health effects of asthma, for instance, 
to parents, but especially to students, because asthma is the most common chronic disease 
and affects 9% of children (Carlsten, Dybuncio, Becker, Chan-Yeung, & Brauer, 2011). 
Colleges and universities provide professional development to help students and 
parents understand the transition from high school to the next level of education and how 
to prepare for this step.  Creating a college culture through professional development at 
the middle school level offers students, staff, and parents with opportunities to increase 
parental involvement and students’ college readiness (Brueck, Mazza, Tousignant 
Washington, & College, 2012).  Smith (2016) reported on a number of initiatives by 
colleges to educate high school students and parents about the realities of college life that 
have begun emerging in many states including Colorado, Minnesota, and California.  
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Smith regarded these initiatives as a form of development for enabling students to 
successfully transition from high school to college. 
The purposeful design of a planned curriculum needs to focus on teaching and 
development (McTighe & Wiggins, 2012).  The Pro-Ed Academy project purposefully 
implements professional development throughout each 6 weeks.  The goal of Pro-Ed 
Academy involves enabling participants to acquire knowledge, understand the meaning 
of the acquired knowledge, and make necessary adjustments to apply the lessons learned.  
Professional development, when implemented as planned and designed, enables 
participants to gain empathy and become sensitive to others by understanding the parents’ 
journeys and reflections as well as offers opportunities for continuous evaluation.  
Ultimately, professional development can be the impetus for social change. 
Implementation  
Sharing the findings of the qualitative case study research with Middle School X’s 
administrative leadership team represents the first step in the implementation process.  
This presentation includes a PowerPoint presentation to display the data and findings 
from the questionnaires, interviews, and focus group.  Providing information about the 
current findings leads to the school’s leadership team gaining a better understanding of 
the rationale for the parental professional development project. I then meet with the 
principal to share ideas regarding the project, outline the program, and solicit feedback. 
After obtaining approval from the principal for the project, I set up meetings with 
the principal and the superintendent of the school district for obtaining approval and 
feedback.  The superintendent’s approval offers the chance to present the project to the 
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school board.  School board approval means the program can be scheduled for 
implementation in the coming school year.  
The middle school counselor attaches a flyer about the Pro-Ed Academy to each 
students’ schedule.  The registrar and office staff have the flyers about the Pro-Ed 
Academy.  Marketing materials can ensure that parents are informed, or parents with any 
questions can receive immediate assistance.  
Potential Resources and Existing Supports 
In order to complete and implement the project, Middle School X’s administrative 
leadership team, counselors, and community leaders set up and present the professional 
development topics.  I serve as the educational consultant overseeing the implementation 
of the program.  I work collaboratively with the administrative leadership team, 
counselors, and community leaders to ensure the Pro-Ed Academy is implemented 
correctly.   
The principal is very positive and excited about the Pro-Ed Academy because the 
design, vision, and goals are based upon the research data.  There is only one middle 
school in the district.  Therefore, the Pro-Ed Academy program resources are assigned to 
Middle School X to maintain confidentiality.  However, I work very closely with the 
middle school administrative team and school counselors and rely on the counselors for 
making contact with the community leaders and agencies.  
The technology department has the role of ensuring Pro-Ed Academy sessions are 
recorded and available for review by the principal and me.  Any technology needs are 
available through the school’s computer laboratories.  Computers and video recorders 
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may be used as needed to communicate or share information with stakeholders and 
educators at the middle school. 
Potential Barriers 
Only 1% of the school budget can be used for parental involvement, which is the 
greatest barrier identified--lack of funds available to pay for any needed supplies or 
additional resources for the program.  This barrier may be overcome fully by applying for 
grants or seeking donations from agencies that already partner with the school. 
Proposal for Implementation and Timetable 
The implementation process for the Pro-Ed Academy: Parents Responding to the 
Opportunity to Educate Their Children will begin after the research findings are 
presented to the school district’s administrative team and based on final approval for the 
professional development program by the principal, superintendent, and school board.  I 
anticipate the training for the administrative team, counselors, and community leaders to 
require 1 week.  Once every one has been trained about the needs of parents and methods 
for presenting to this population, advertising and promoting the Pro-Ed Academy will 
begin with the distribution of flyers, an announcement on the school district’s website, 
and publicity through local churches and businesses. 
Roles and Responsibilities of Stakeholders 
As researcher, project designer, and educational consultant, I assume the 
responsibility for implementing and managing the project.  My tasks include preplanning, 
leading the 1-week training to be held during the beginning phase of the program, 
creating necessary forms, and gathering materials for use in the professional 
development.  I also have the responsibility for gathering feedback from the parents and 
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other stakeholders and then making any necessary changes to ensure the success of the 
program. 
The principal serves as a consultant for the program and approves major 
processes, policies, and changes as needed for the success of the program.  The 
principal’s input is used during the examination of evaluations from each 6-week’s 
surveys.  The counselors help with the professional development topics and contact the 
community leaders and agencies that support parents and the educational system.  
Additionally, the counselors present at specific sessions and follow up on the needs of the 
parents, students, and families.  
The community leaders serve as presenters and may offer opportunities for jobs, 
homes, health care, and education.  The superintendent provides funding for the program 
and may speak at specified sessions.  The technology department is responsible for 
setting up the computer laboratories as needed and recording and keeping the recorded 
data from each weekly session.  The janitorial staff is responsible for setting up the 
session room and cleaning the room after each session.  The cafeteria staff is responsible 
for setting up refreshments and collecting any leftover food or drink after each session. 
Project Evaluation  
The desired outcome of this study is to learn how to increase African American 
parental involvement.  The findings provided information on how the African American 
parents perceived the middle school children’s successes at Middle School X and how the 
parents participated in the middle school children’s educational experiences.  After each 
weekly session, the parents receive a session evaluation survey.  For those not computer 
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literate, a paper copy is provided, and for other parents, the evaluation is completed by an 
online survey platform.  Attendance is taken at each session.  
The data are reviewed after each 6-week round of the program, and a thorough, 
overall review with recommendations for improvements during the following year is 
completed at the end of the academic year.  After a few years of Pro-Ed Academy 
implementation, comparisons of parent involvement from year to year could be made to 
see if an increase in African American parental involvement at Middle School X occurs.  
The longitudinal results may facilitate decision-making about the program from year to 
year.  However, stakeholders need not totally rely on this information as to the value of 
the program.  
With the assistance of the principal, I can present the program’s outcomes to the 
school board.  This presentation may result in the Pro-Ed Academy: Parents Responding 
to Opportunities to Educate Their Children being implemented district wide and adapted 
by other districts.  The evaluations of sessions and the program as a whole may facilitate 
opportunities to make adjustments to the program.  Additionally, formative assessments 
with stakeholders occur throughout the year to ensure the success of the program.  
Implications Including Social Change 
Local Community 
Pro-Ed Academy: Parent Responding to the Opportunity to Educate Their 
Children offers a great opportunity for the school and the school district to build stronger 
relationships with parents, to accept parents as partners, to provide professional 
development, and to engage community leaders.  Any increase in parental involvement 
will improve the culture of the school and the community and enable the PTA to also 
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gain greater membership.  A support system for African American parents has not existed 
at Middle School X in the past, and the Pro-Ed Academy will provide this resource to 
generate partnerships between the parents, middle school, and community.  The program 
will provide and create opportunities for parents to be participants at the middle school 
level. The program may enable parents to gain self-esteem and confidence.  As a result, 
parents may feel encouraged to volunteer at the middle school based on the opportunities 
promoted in the professional development sessions.  The program may encourage middle 
school children to have pride about parental interest in the students’ educational 
development.  
A parent social media platform may evolve from the Pro-Ed Academy as parents 
increasingly participate.  Parents can use the electronic tool via smart phones or 
computers to share ideas, carpool, and network about the strengths and weaknesses of 
each.  As parents gain empowerment and strength, the students’ lives may be changed 
permanently as parents gain familiarity with educational expectations and individual 
educational plans and learn how to help children attain educational goals. The potential 
impact for social change to Middle School X’s students, parents, and community is 
greater than can be envisioned prior to the institution of the first sessions of the program. 
Far-Reaching  
Middle School X’s Pro-Ed Academy is expected to attract parents to the 
community and indirectly increasing real estate property values of homes owned by 
parents of students in the school district because localities with well-regarded schools 
tend to have higher property values (X. O., personal communication, September 15, 
2015). As parents receive professional development, the parents may more actively seek 
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and build partnerships with teachers and school leaders to ensure the middle school 
children thrive academically.  Other school districts may learn about the academy and use 
the Pro-Ed Academy as a best practices model to increase African American parental 
involvement.  I believe the Pro-Ed Academy has great potential to make a difference in 
the lives not only African American parents but also other parents. 
Conclusion 
Section 3 described the goals, rationale, project plan, and evaluation methods for 
the Pro-Ed Academy.  The case study was designed to explore how to increase African 
American parental involvement at the middle school level.  The project is implemented 
by adding the Pro-Ed Academy to the outreach efforts of Middle School X with 
recognition about both the resources needed and the potential barriers. I also explained 
the potential for social change the program offers the school district, local community, 
and surrounding school districts.  In Section 4, I examine my reflections on the research 
process as well as the project’s strengths and limitation.  Additionally, I propose areas for 
additional research on parental involvement in the final section.  
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Section 4: Reflections and Conclusions 
Introduction 
The purpose of the qualitative single case study was to understand why African 
American middle school parents lack student involvement.  The data from the study the 
problem of low parental involvement among African Americans offered the opportunity 
to develop new strategies and resources to increase African American parental 
involvement at the middle school level.  Creating a professional development program 
from identifying strategies and resources from parents’ perspectives may increase African 
American parents’ involvement at the middle school level.  This section includes an 
analysis of the strengths and limitations of the project study.  I also reflect upon my role 
as a scholar, project developer, leader, and practitioner. Finally, I discuss the project’s 
potential impact on social change and the implications and discretions for future research. 
Project Strengths 
The project-inspired Pro-Ed Academy Program may afford parents opportunities 
to collaborate with each other and educators in an educational setting at times that fit the 
parents’ rigid schedules.  This opportunity may increase participation among African 
American parents with students at Middle School X.  Offering the professional 
development sessions during and after school may encourage parents to participate in the 
Pro-Ed Academy Program.  The Pro-Ed Academy offers parents information about how 
the educational system works as well as evidence-based skills and strategies the parents 
may use to facilitate learning among middle school children.  The program includes 
special emphasis regarding how important parents are to Middle School X and the 
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significance of the parental role in inspiring and ensuring the success of middle school 
children.  
No background checks other than identification is needed for parents or guardians 
to enter the school and participate.  Parents sometimes have past documentation that may 
not pass a background check for attending field trips.  However, these same parents may 
participate in a program attended by only adults to obtain knowledge and for the purpose 
benefitting middle school children and gaining empowerment as parents. 
This professional development program represents a partnership between the 
parents, school, and the community.  Administrators and counselors meet in June to plan 
the professional development topics, develop lectures, and schedule facilitators for each 
month September through May in order to facilitate the whole year of Pro-Ed Academy 
sessions.  Community leaders are invited to speak on topics relevant to supporting the 
school’s parents and students.   
The materials and resources used in the Pro-Ed Academy are user friendly.  Basic 
computer skills are not necessary.  If the parent lacks computer skills, assistance is 
available in the school’s library.  The vocabulary and language used in the sessions is 
offered at the elementary language level to ensure every participant understands the 
information.  Facilitators will offer inclusive environments to encourage parents to feel 
comfortable regardless of socioeconomic status or educational background. 
The Pro-Ed Academy program for the year appears in outline form and has a 
detailed schedule from September until May.  The program can easily be further 
developed into a parent guide that could be given to each parent completing the six 
sessions of the Pro-Ed Academy program.  The parent guide could be used as a tool for 
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other school districts or organizations with similar concerns about how to offer 
professional development to parents and improve parent, school, and community 
relationships. 
The program encourages African American parents to come to an assigned 
location in the middle school building to collaborate and network with other parents and 
learn more about the school and how parents can collectively ensure success among 
middle school children.  The program offers parents the chance to develop pride in the 
school, a sense of inclusion, and a feeling of welcome on campus.  Building relationships 
in a positive and relaxed atmosphere with the focus on how the school can best serve and 
encourage parents to volunteer in the middle school is part of the program.  The Pro-Ed 
Academy sessions empower parents to be involved with the education of the middle 
school children in an active manner on campus, not just in the home. 
The interactive professional development workshops cater to multiple learning 
styles to ensure participants feel comfortable.  Workshop materials will be provided at no 
charge to the parents by the school and community.  The Pro-Ed Academy will cover the 
same six topics over a 3-week period for each 6-week school session to ensure parents 
receive the same information.  The same topics will be covered in the three sessions held 
each week during a six-week period.  If a parent misses a session on one night during one 
of the 6-week school sessions, the parent may make up the missed session during the 
same week or during another 6-week period when the session is offered again.  The 
middle school parents will be provided a short overview of the Pro-Ed Academy by the 
principal.  The middle school parents receive the Pro-Ed Academy schedule along with 
the middle school children’s academic schedules to allow parents the opportunity to 
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choose when to participate during any of the 6 weeks the program is offered.  Make-up 
sessions are accepted during any 6 weeks to ensure parents can compete the six sessions 
over the course of the academic school year. The schedule will be as follows: 
 Sessions will be held on Tuesdays during the first 6-week session of 
school, then on Wednesday for second 6-week session, then on Thursdays 
for third 6-week session, and so on. 
 Morning session from 8:00 a.m. to 9:00 a.m. (Facilitator: Counselor) 
 Lunch sessions from 12:00 p.m. to 1:00 p.m. (Facilitator: Counselor) 
 Evening sessions from 5:00 p.m. to 6:00 p.m. (Facilitator: Assistant 
Principal) 
 Late Evening session from 6:30 p.m. to 7:30 p.m. (Facilitator: Principal) 
 Single 3-week block of Saturday sessions from 8:00 a.m. to 9:00 a.m. and 
from 12:00 p.m. to 1:00 p.m. (Facilitator: Alternating between Principal, 
Assistant; Principal, and Counselor) 
The current school employees, such as principal, assistant principal, counselors, 
provide the presentations as these individuals hold leadership roles, need to engage with 
parents and need to reduce any need to hire and pay additional personnel who might not 
be as knowledgeable about engaging African American parents.  The state of Texas 
provides limited funding for parental engagement.  The Pro-Ed Academy programs will 
have a budget based on the available state funding allotted for parental engagement 
programs. 
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Project Limitations 
The Pro-Ed Academy Program has limitations that include the timing for 
implementation.  However, the limitations serve to make the program stronger with 
implementation at the middle school during the 2016-2017 school year.  The current plan 
is to introduce the Pro-Ed Academy after school begins in September of 2016.  Funding 
for the Pro-Ed Academy becomes available in October.  Bus transportation is provided to 
parents for only the evening sessions, so parents who attend daytime sessions will need to 
have transportation.  
Recommendations for Remediation of Limitations 
In order to remediate the lack of African American parental involvement, the school 
district supports the Pro-Ed Academy at the middle school as of July of 2016.  The plans, 
curriculum, and schedules should gain final approval in August of 2016.  The program’s 
information is to be disbursed in the community by emails, information channel on cable 
television, paper flyers, city library personnel, community churches, and telephone calls 
to school parents by the district media department.  The goal is to provide parents with 
every opportunity to be involved and informed about the middle school children’s 
education, such as how school district policies are implemented and how to ensure 
academic success among middle school children.  School personnel within the school 
building to encourage parents to feel welcome and to promote success for every child 
facilitate professional development.  By working collaboratively with the parents in the 
Pro-Ed Academy each 6 weeks, the Middle School X team empowers parents and enables 
parents to build relationships with school teachers and community stakeholders. 
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Scholarship 
Scholarly work and research requires patience, perseverance, and knowledge.  I 
learned how to exhaust the search for literature, how to take better notes, and recognize 
patterns and themes during data analysis.  The Walden library was very helpful as I 
looked for current information related to my project study.  I found the library to be very 
user friendly technologically because of its webinars and staff.   
As I went through the process of studying, reading, meditating, and analyzing 
data, I was fascinated with the information.  I learned not only about African American 
parents but also about the various parenting styles available to parents.  I also learned to 
be more sympathetic and compassionate toward the parents as I heard the stories.  I 
gained appreciation for the reality that perception is definitely one’s unique thoughts.  I 
was negative and judgmental toward middle school parents before my research began, 
but I did not realize I had this bias until I began the interviews.  I was so happy that I 
chose qualitative research, because I gained a deeper understanding of the challenges 
faced by African American parents, the parents’ perceptions about middle school, and the 
parents’ perceptions about the importance of middle school children obtaining an 
excellent education. 
Project Development and Evaluation 
I learned how to organize a project.  I began with acquiring permission to do 
research and use the school facility as a place to conduct interviews from the district 
superintendent and the middle school principal.  Developing packets to include informed 
consent forms and questionnaires and distributing packets to parents was very time 
consuming.  I addressed and labeled each envelope to ensure accuracy.  The conference 
  
93 
library was very private and secluded.  The library’s location offered easy access in and 
out for parents without disrupting the school day.   
I found journaling was very beneficial during my project study.  I used my 
reflection journal to note my progress and feelings.  I learned how to organize the 
professional development part of the program based upon my data.  By including the 
counselors and administrators, the program is very cost effective even with the limited 
parent involvement budget available to the school.  Participating parents evaluate the Pro-
Ed Academy after completing the six sessions (Appendix A).  The completed evaluation 
is returned to the associate principal in charge of professional development at Middle 
School X.  The suggestions and recommendations are used to strengthen and evolve the 
Pro-Ed Academy program for subsequent school years.  I had a positive experience 
developing the Pro-Ed Academy professional development program.   
Leadership and Change 
Change and leadership coexist because each leader has a vision that requires the 
status quo to be evolved.  The leader facilitates and introduces the change, which over 
time, requires a plan for implementation.  I have learned time management is critical to 
good leadership and to complete a project study.  Organizing and being flexible are great 
attributes but following the timeline set forth is necessary.   
Buy-in, trust, and belief are other elements of successful leadership and change.  
People need to know the why and the what is in it for them.  Each person in the process 
should be valued and given the opportunity to share personal views and knowledge in a 
non-threatening environment inclusive of every person involved in the project from the 
researcher, administrators, teachers, and parents (Du Four et al., 2010).  By becoming 
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more involved in the school culture, the African American parents can collaborative with 
the school through the Pro-Ed Academy to increase parental involvement. 
The middle school has agreed to begin implementation of the Pro-Ed Academy 
pending school board approval for the 2016-2017 school year.  I am very excited and 
fortunate to have administrative staff and counselors eager to launch this program with 
me.  The use of the Pro-Ed Academy program each year may improve African American 
parental involvement by educating and including parents.  
As a transformational leader, I feel empowered, and I value each parent who 
participated in the qualitative case study as well as the administrative team at the middle 
school willing to institute the professional development program.  The administrative 
team is very friendly and anxious to improve the school’s low level of African American 
parental involvement.   
The research experience was motivating, and the staff was full of encouragement 
as I journeyed around the building waiting for or coming out of interviews.  As the study 
progressed, the school’s staff became more excited, and I became more sensitive to the 
parents’ challenges and needs.  People are a very valuable resource, but parents can be 
overlooked because of timelines for availability, time management, and lack of 
knowledge. 
Analysis of Self as Scholar 
As a scholar I am tenacious and never willing to give up.  I have learned that the 
preconceived ideas I had about African American parents were neither empathetic nor 
inclusive and were a sure sign of my own lack of knowledge and compassion.  Based 
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upon my research, I owe many parents with whom I interacted as a school administrator 
over the years an apology.   
I learned, by collecting data, that a credible study rather than an assumption based 
upon my opinion is the best way to draw conclusions.  Before this project study, I thought 
African American parents were materialistic and did not care about middle school 
children.  My preconceived ideas stirred up resentment and bitterness toward African 
American parents. My biases were based on how I had lived my life as a parent.  
Throughout my research, I learned to be a scholar full of integrity by using data to 
interpret information instead of using my opinion as truth. 
Analysis of Self as Practitioner 
I learned that I am a capable practitioner who is sensitive and cares about people.  
I am quiet and a great listener.  My listening skills and patience enabled me to gain the 
trust and learn more about each African American parent.  The parents indicated feeling 
very comfortable and opened up to me.  I did not interrupt or use body language that said 
I was tired or did not care about what any parent was saying.  Many parents spoke in 
greater detail than I had expected. 
As a practitioner, I have learned that listening to people is very important.  I spoke 
less to encourage the one-on-one interview participant to open up and clearly state what 
personal thoughts and perceptions.  I learned as the interviewer to stay with the assigned 
questions and acquire the data sought.  I also learned that the Pro-Ed Academy program 
is not a curriculum but a professional development program that can empower parents 
and facilitate the building of relationships with between parents, the school, and 
community. Involving community speakers from local agencies that support students and 
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families is very important to ensure that parents gain knowledge about what is available 
in the community. 
Analysis of Self as Project Developer 
As a project developer, I learned I am very creative, and my experiences in 
education allowed me to see what needs to be changed or improved upon to serve the 
needs of children.  My love of children motivated me to pursue this project because I did 
not want lack of African American parental involvement remain unaddressed without 
viable solutions.  I used my tenacity and fearlessness to establish Pro-Ed Academy based 
on the case study.  
I have developed many programs at the middle school level in the past that 
empowered the middle school students.  These programs encouraged the students to 
value themselves and use personal talents to plan and reach goals.  Academic 
achievement and attendance was the focus of these programs.  I am now enthusiastic 
about empowering parents. 
The most difficult part as a project developer was the planning, design, and 
structure of the program.  As a developer I spent many sleepless nights thinking about the 
results of the data and how I could best implement a project to address the African 
American parents’ feedback.  I learned a successful program is not about me but about a 
team collaborating and implementing the program. 
Finally, I learned that each individual had an opinion, but I needed to stay focused 
and follow the plan of action.  The vision of the Pro-Ed Academy has great opportunity 
to continue and evolve with feedback from participants.  As a project developer, I am 
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open for change and willing to learn and grow from my experiences in the Pro-Ed 
Academy. 
The Project’s Potential Impact on Social Change 
The implications from this project study could lead to initiatives and professional 
development to increase African American parental involvement at the middle school 
level.  This study could influence social change by empowering African American 
parents to feel supported and see the need to become more involved in middle school 
children’s lives.  Such social change could increase academic achievement, improve 
communication, and provide solutions for addressing the low African American parental 
involvement.  The data collected from the project study could lead to a model for 
surrounding school districts to follow when experiencing low parental involvement by 
African American parents.  The data collected may address the African American culture 
in the 21st century and the reasons African American parents are not as involved in the 
middle school. 
The results of the study led to the development of targeted professional 
development for parents that involve the school and community leaders sharing 
knowledge to clarify the roles of parents, teachers, community leaders, and agencies in 
schools.  As knowledge is shared, collaboration and trust are built, and relationships lead 
to change in low African American parental involvement.  This social change within the 
African American community is very important to social change in the larger diverse 
culture of the nation.  The professional development sessions may influence social 
change both locally and nationally as communities recognize the importance of African 
American parents in improving student performance at the middle school level.  The 
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findings may enable African American children’s parents to work collaboratively with 
schools and communities and gain a sense of value, regardless of socioeconomic 
limitations, in children’s schools. 
Implications, Applications, and Directions for Future Research 
As I reflect upon my project study, I have learned that there is a need to 
implement professional development programs for African American parents.  The 
programs need to be interactive.  The professional development should include 
information about parenting styles, educational criteria used at every level of children’s 
development, academic strategies, and collaborative planning with the school and 
community for promoting children’s success.  The program offers the opportunity to 
arrange volunteer opportunities planned in advance around parents’ schedules can help 
parents gain greater ability to be involved. 
The Pro-Ed Academy is a program to educate parents and involve counselors, 
teachers, administrators, and community stakeholders in working collaboratively from 
pre-kindergarten until high school graduation.  Parenting is not a season but a lifestyle 
that exists to ensure the student success (Watson et al., 2012).  This program may 
positively address the specific reasons and solutions to African American parents’ lack of 
involvement at the middle school level. 
Future research may include implementing studies with African American parents 
to solicit feedback on the Pro-Ed Academy.  From the parent feedback given after each 6-
weeks of sessions, the suggestions may influence design of additional strategies and ideas 
to strengthen African American participation at Middle School X and may lead to new 
ideas for research as well as new professional development topics.  With the shared 
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information, other districts may choose to implement the Pro-Ed Academy as a resource 
to improve African American parental involvement and African American students’ 
academic achievement in school districts. 
Conclusion 
This qualitative project study was conducted to discover why African American 
parents lack parental involvement at the middle school level.  Parent questionnaire and 
interview as well as focus group data provided information to explain how parental 
involvement could be increased at Middle School X.  The results of the parent interviews, 
questionnaires, and focus group data indicated parents were pleased with children’s 
educational experiences at the middle school.  Parents admitted to lack of involvement at 
the middle school because of socioeconomic issues that included having no car as single 
parents who had to follow rigid work schedules.  The parents felt the middle school 
children were influenced by the school and the parents’ efforts at home.  The parents 
considered success of the middle school children to be due to a collaborative effort and 
admitted to using limited resources and knowledge to provide learning opportunities to 
the children.   
The findings led to a program entitled Pro-Ed Academy: Parents Responding to 
the Opportunity to Educate Their Children.  The program has the potential to improve 
low parental involvement by African American parents.  Other districts may choose to 
use this program. 
In Section 1, the reasons for choosing African American low parental 
involvement at the middle school were explored.  A review of the literature shared the 
history and theories behind parent involvement.  The conceptual framework was detailed 
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by the research of Epstein (2005) and Bernstein (2011) that indicated the various parent 
styles, socioeconomics, and how parents need to be involved at the middle school level.  
In Section 2, the research design and schedule for acquiring information, 
evaluation of the data, setting, limitations, and methods for obtaining participants for the 
study were examined.  The qualitative approach focused on a case study methodology. 
The case study was developed by the use of a questionnaire, focus group, and interviews 
of African American parent of the middle school students.  The data collection processes 
and analysis methods were explained in detail.  The results were shared with an emphasis 
on specific quotes from the participants. 
Section 3 provided the rationale for the project following analysis of the case 
study data.  Section 3 provided a literature review of the genre of professional 
development and based upon the data collected from the questionnaire, focus group, and 
interviews.  The parents’ responses were supportive of the literature reviewed in Section 
1 and provided strength to the study.  The project was driven by the research results and 
designed to address the needs of the African American parents in order to give these 
parents an opportunity to increase involvement at the middle school level. 
In Section 4, I shared my reflections pertaining to what I learned about 
scholarship, social change, leadership, and scholarly writing.  The significance of my 
research has changed my professional future and allowed me to look beyond myself to 
promote leadership and social change in America.  I am empowered to promote social 
change for African American parents due to the outcomes of my project study.  The last 
section was very reflective as well as empowering to review the work involved in 
developing and completing the study.  
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Appendix A: The Project 
The Pro-Ed Academy 
(Parents Respond to the Opportunity to Educate Their Children Academy) 
Introduction 
The Pro-Ed Academy is a professional development program for African 
American parents facilitated by project developer, administrative leadership team, school 
counselors, and community leaders.  The Pro-Ed Academy is held from September until 
the end of May.  Each 6-week block of sessions will occur on the same day, for example 
the first 6 weeks on Tuesdays with multiple sessions occurring each Tuesday at four 
different times. The different times are designed to accommodate all parents’ schedules. 
All professional development topics are designed to inform, train, empower, and value 
parents. There are two topics discussed at each session. This partnership is designed to 
increase parental involvement at the middle school level.   
Philosophy 
Education is not an event but a response.  Response means to recognize the need 
to begin with each person’s place of knowledge and development and to create an 
interactive learning environment that enables the person to be empowered to learn.  The 
educational response involves parents, administrators, counselors, teachers, and 
community members.  
The philosophy of this professional development program includes all of the 
stakeholders to succeed in increasing African American parental involvement.  By 
offering the Pro-Ed Academy program during each 6-week grading period throughout the 
school year, each parent has an opportunity to benefit from the professional development 
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resource.  Participation in the academy is a tool for helping parents develop individual 
academic plans for children with assistance from school counselors and administrative 
team members. 
Goals and Objectives 
 To work collaboratively with African American parents, administrators, 
counselors, and community leaders to increase parents knowledge of how 
children are educated 
 To give parents ideas about how to become volunteers at the middle school 
 To teach the parents about the school culture 
 To help parents recognize not only parenting style and children’s learning styles 
 To provide information on services that are available for parents and children 
 To provide opportunities for the parent to increase personal education knowledge 
 To encourage a positive relationship between the school and the parents 
 To clearly define parental involvement for parents 
The Pro-Ed Academy is specifically designed to increase African American parental 
involvement.  These parents gain information and strategies that will facilitate the ability 
to become more involved at the school. 
  
  
117 
Parents Responding to the Opportunity to Educate Their Children Timetable 
Pro-Ed Academy 
Week No. Location Person Responsible Activity 
1 Middle School Project Leader Presentation of research and project 
proposal to school administration, 
superintendent and school board 
1 Middle School Project Leader Meeting with school head principal 
only regarding project resources and 
responsibilities. Designate key roles. 
2 Middle School Project Leader Meeting with school principals, and 
counselors to discuss the program 
roles and goals 
3 Middle School Project Leader and  
Counselors  
Collaboration with counselors on 
topics for each session for parents 
4 Middle School Project Leader and 
Counselors 
Review program goals. Discuss 
project curriculum and topics  
4 and 5 Middle School Project Leader, Principal 
and Counselors 
Write Lesson Plans based upon 
curriculum topics and collect 
resources to support activities. 
Technology Department Sets Up 
Computer Laboratory. Cafeteria 
Manager Receives Calendar with All 
Program Meeting Dates and Times 
6 Middle School Project Leader ,Counselors 
and Principals 
Create flyer, website advertisement 
and call out message by telephone 
7 Middle School Project Leader and 
Counselors 
Create a packet for parents to register 
for the program  
8 Middle School Project Leader ,Counselors 
and Teachers 
Send Flyers Home with students, 
distribute flyers to local churches and 
community centers.  
9 Middle School Project Leader, Principals, 
Counselors and Teachers 
Sign Parents Up In Each Classroom 
at School Wide Open House 
10 Middle School Project Leader, Principals 
and Counselors 
Facilitate Sessions One and Two 
11 Middle School Project Leader, Principals 
and Counselors 
Facilitate Sessions 
Three and Four 
12 Middle School Project Leader, Principals 
and Counselors 
Facilitate Sessions 
Five and Six 
Have each participant complete 
survey about the program 
12 and later Middle School Project Leader, Principals, 
Counselors And 
Community Leaders 
Meeting After Each Six Weeks To 
Review Surveys And Make 
Adjustments As Needed 
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Calendar of Pro-Ed Academy Program 
**Actual Dates are Not Included** 
Sessions are held on the same day of the week during each 6-week grading period 
for consistency. Example for the first 6 weeks: The sessions are presented four times 
each Tuesday, and all sessions last for 60 minutes. 
 Morning Session: 8 am to 9 am 
 Lunch Hour Session: 12 pm to 1 pm 
 First Evening Session: 5 pm to 6 pm 
 Second Evening Session: 6:30 pm to 7:30 pm 
August – First Week of August -Training of Pro-Ed Academy Staff  
September – First Week of September – Introduction to the Pro-Ed Academy schedule 
of session dates by six weeks and signup sheets distributed at the Back To School Night 
event in each classroom. 
September – Second Week of September – Administrative team and counselors 
organize all parent information sheets received and set up bus route pick-ups for those 
parents in need of transportation. 
Professional Development for the First 6 Weeks of the school term, Tuesdays 
September – Third Week of September, Sessions 1 and 2  
 Topics Covered – Our School and The Roles and Responsibilities of All Stakeholders 
September – Fourth Week of Septembers, Sessions 3 and 4 
Topics Covered – Strategies for Academic Success  
How to Create and Individual Academic Plan for Your Child 
October – First Week of October, Sessions 5 and 6  
Topics Covered – Life Skills and Community Service 
Completion of first 6-week’s sessions 
Professional Development for the Second 6 Weeks of the school term, Wednesdays  
October – Second Week of October, Session 1 and 2 
Topics Covered – Our School and the Roles and Responsibilities of All Stakeholders 
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October – Third Week of October, Session 3 and 4 
Topics Covered – Strategies for Academic Success 
How to Create an Individual Academic Plan for Your Child 
October – Fourth Week of October, Session 5 and 6 
Topics Covered – Life Skills and Community Service 
Completion of second 6-week’s sessions  
Professional Development for the Third 6 Weeks of the school term, Thursdays 
November – First Week of November, Session 1 and 2 
Topics Covered – Our School and The Roles and Responsibilities of All Stakeholders 
November – Second Week of November, Session 3 and 4 
Topics Covered – Strategies for Academic Success and How to Create an Individual 
Academic Plan for Your Child 
November – Third Week of November, Session 5 and 6  
Topics Covered- Life Skills and Community Service 
Completion of the third 6-week’s sessions 
 No sessions are held during the month of December because of testing and holiday 
planning and vacations 
Professional Development for the Fourth 6 Weeks of the school term, Fridays 
January – Third Week of January, Sessions 1 and 2 
Topics Covered – Our School and the Roles and Responsibilities of All Stakeholders 
January – Fourth Week of January, Sessions 3 and 4 
Topics Covered – Strategies for Academic Success and How to Create an Individual 
Academic Plan for Your Child 
February – First Week of February, Sessions 5 and 6 
Topics Covered – Life Skills and Community Service 
Completion of the fourth 6-week’s sessions 
  
120 
Professional Development for the Fifth 6 Weeks of the school term, Saturdays 
February – Second Week of February, Sessions 1 and 2  
Topics Covered – Our School and the Roles and Responsibilities of All Stakeholders 
February – Third Week of February, Sessions 3 and 4  
Topics Covered – Strategies for Academic Success and How to Create an Individual 
Academic Plan for Your Child 
February – Fourth Week of February, Sessions 5 and 6  
Topics Covered – Life Skills and Community Service 
Completion of fifth 6-week’s sessions 
Final/ Professional Development for the Sixth 6 Weeks of the school term, Mondays 
March – First Week of March – Sessions 1 and 2  
Topics Covered – Our School and the Roles and Responsibilities of All Stakeholders 
March – Second Week of March – Sessions 3 and 4  
Topics Covered – Strategies for Academic Success and How to Create an Individual 
Academic Plan for Your Child 
March – Third Week of March – Sessions 5 and 6  
Topics Covered – Life Skills and Community Service 
Completion of the sixth 6-week’s sessions  
 April will be evaluation and pre-planning for the next year. State Wide testing is 
done during this month which prohibits visitors on campus 
 May will be the presentation to the school board a year in review of the Pro-Ed 
Academy.  State wide testing and year end activities at the school which prohibits 
visitors on campus.  
Time Frame – Calendar of Events – Professional Development 
 
There will be 18 parent professional development one hour sessions throughout the 
school year in the middle school library. A survey will be completed by each participant 
after the six topics are completed. 
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August   
 Introductory meeting with middle school staff 
 Meeting to inform teachers about the parent program and the plan to introduce 
pro-ed academy at the open house 
 Explanation of the full year program and the purpose will be explained 
 Parent program professional development calendar distributed to each teacher 
 
September 
 Sessions 1 and 2 
 Sessions 3 and 4 
 Sessions 5 and 6 
 Completion of Survey  
 
October  
 Sessions 1 and 2 
 Sessions 3 and 4 
 Sessions 5 and 6 
 Completion of Survey 
 
November 
 Sessions 1 and 2 
 Sessions 3 and 4 
 Sessions 5 and 6 
 Completion of Survey 
 
January 
 Sessions 1 and 2 
 Sessions 3 and 4 
 Sessions 5 and 6 
 Completion of Survey 
 
February 
 Sessions 1 and 2 
 Sessions 3 and 4 
 Sessions 5 and 6 
 Completion of Survey 
 
March 
 Sessions 1 and 2 
 Sessions 3 and 4 
 Sessions 5 and 6 
 Completion of Survey 
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April 
The month of April is state-wide testing. Visitors are not allowed on campus during 
testing. The project leader, administrative team, counselors and community stakeholders 
will review the Pro-Ed Academy and review all surveys. 
 
May 
This month I will present a power-point to the school board reflecting the 
accomplishments and needs for improvement of the Pro-Ed Academy. State wide testing 
is continued this month and year end activities are completed for students this month.  
 
 
LESSON PLANS – SESSION ONE AND TWO 
 
Topics: Our School and the Roles and Responsibilities of all Stakeholders 
 
Objective: To share and discuss the roles of the school staff and stakeholders 
 
Welcome: Principal of Middle School 
 
Icebreaker: Each participant will be given a bingo card with all of the roles at the school, 
in the home and in the community. This is a timed activity arranged to the music 
selection We Are Family. Each participant will go around the room trying to discover 
these people’ names. When the music stops each person will sit down and the project 
leader will call off the answers and the first participant to bingo will receive a gift card 
donated from Subway.  
 
Instructional Activity: This activity will be led by the principal 
The principal will give a brief overview of the school and introduce the administrative 
team and main office team. 
 
Administrative Team 
Principal 
Associate Principal 
Assistant Principal 7th Grade 
Assistant Principal 8th Grade 
Counselor 7th Grade 
Counselor 8th Grade 
Master Teachers English, Mathematics, 
Science and Social Studies 
Community Liaison 
Main Office Team 
Office Manager 
Registrar 
Attendance Clerk 
Cafeteria Manager 
 
Each one of the school personnel will explain professional title and duties at the school in 
three sentences only. For example: The Registrar would say, “I am Ms. X. Information 
concerning your child’s school records are kept in my office. I can be reached at 972-
345-0976 Monday through Friday from 9 to 3.” 
Materials Needed For the session: Each participant is given a notebook and pen 
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Assessment: Each parent is asked to identify one staff member or faculty person in the 
room and the person’s role at the school. 
 
Question and Answer Time 
 
 
Homework Activity Instructions: Make contact with one person at the school you met 
tonight and sign up for a tour of the school. Next week come prepared to share your 
experience. 
 
Roles At School 
Bingo Card 
 
Principal Attendance Clerk Counselor 8th 
Grade 
Counselor 7th 
Grade 
Associate Principal Cafeteria Manager 
Assistant Principal Registrar Community 
Liaison 
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LESSON PLANS – SESSION THREE AND FOUR 
 
Topics: Strategies for Academic Success  
 How to Create an Individual Academic Plan for Your Child 
 
Objective:  
 To provide each participant with strategies to ensure academic success with 
children. 
 To provide information and examples of learning styles 
 To help each participant create an academic plan for children. 
 
Welcome – Counselor 
 
Icebreaker Activity – Race Against Time Game, the participants are divided into equal 
groups. Each group forms a separate line behind each other. The counselor instructs 
participants to collect as many balls as possible in 1 minute by running to the basket 
located across the room tagging the next participant after the participant has dropped the 
ball in the basket. This continues until time runs out or until all balls are collected. All of 
the balls contain words for academic success. The winners receive free lunch passes to 
Subway donated by Subway. 
 
Instructional Activity – Counselor explains the professional development components 
and purpose for the day. A discussion about the types of learning styles and how learning 
styles impact students’ performance in the classroom and at home. Each participant is 
given a copy of the learning styles. 
 
A sample academic map is given to each participant outlining an academic plan for a 
middle school child. 
 
Materials Needed For The Session: 50 Small rubber balls 
 
Assessment: The participants will share each other’s learning styles based upon the 
information shared about learning styles in the session. 
 
Questions and Answer Time 
 
Home Work Activity Instructions: Work on an academic plan for each one of your 
children with support from the school counselor and input from your child. 
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Learning Styles 
 
 Visual (spatial): You prefer using pictures, images, and 
spatial understanding. 
 Aural (auditory-musical): You prefer using sound and 
music. 
 Verbal (linguistic): You prefer using words, both in 
speech and writing. 
 Physical (Kinesthetic): You prefer using your body, 
hands and sense of touch. 
 Logical (mathematical): You prefer using logic, 
reasoning and systems. 
 Social (interpersonal): You prefer to learn in groups or 
with other people. 
 Solitary (intrapersonal): You prefer to work alone and 
use self-study. 
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LESSONS PLANS – SESSION FIVE AND SIX 
 
Topics – Life Skills and Community Service 
 
Objective  
 To discuss life skills needed to become contributors to society 
 To share the importance of volunteering and giving back to the community  
 
Welcome – Community Stakeholder 
 
Icebreaker Activity- Raise the Flag Game, each participant is given a small American 
flag. The community stakeholder will read off a list of life skills, fake activities and 
community service activities. As the participants hear the activity, the participants will 
raise flags or do thumbs done regarding agreement. The counselor will help with this 
activity by requiring anyone who gets the answer wrong to please be seated. This will be 
a 5 minute activity, and the last participants standing will each receive a bag of M&M’s. 
 
Instructional Activity – The community stakeholder will explain the purpose of the 
professional development and how each participant can become more involved. 
 
Materials Needed For The Session: 30 small American flags 
 
Assessment: Each participant will give one example of a life skill and a volunteer activity 
in the community 
 
Homework Activity Instructions: Begin working on life skills you want implement with 
your child. As a family choose a volunteer activity you all can do in the community. As a 
parent choose to volunteer at the school. 
 
End of Session 6 Complete the Survey – “Complete the Survey before you leave class 
today. Thank you for participating in all Pro-Ed Academy sessions.” 
 
 
  
  
127 
Pro-Ed Academy Professional Development Survey 
 
Title of Professional Development: 
 
 
Circle who is completing survey: Community Stakeholder, Parent, Administrator, Other 
 
1. Do you feel the objectives stated in the beginning of the professional development 
were accomplished? ( circle the appropriate number ) 
 
Not At All = 1 2 3 4 5 = Completely 
 
Comments: 
 
2. How would you rate the activities used in the professional development? 
 
Not At All = 1 2 3 4 5 = Completely 
 
Comments: 
 
3. Did the professional development provide you with useful ideas to help you with 
parenting strategies and further understand your role as a parent? 
 
Not At All = 1 2 3 4 5 = Completely 
 
Comments: 
 
4. What suggestions do you have for improving this professional development? 
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PRO-ED ACADEMY RECRUITMENT PACKET  
for  
OPEN HOUSE NIGHT FOR PARENTS – SEPTEMBER 
 
Pro-Ed Packet Content 
 Letter to Parents 
 Calendar of Pro-Ed Academy 
 
Letter Distributed to all parents to sign in at the open house in each classroom. 
 
 
Dear Parents, 
We are so excited to not only provide professional development for our teachers, but this 
year we have included three weeks of professional development each six weeks covering 
the following topics:  
 
Sessions One and Two  
 Our School and the Role and Responsibilities of all Stakeholders 
 
Sessions Three and Four 
 Strategies for Academic Success 
 How to Create An Individual Academic Plan for Your Child 
 
Sessions Five and Six 
 Life Skills and Community Service 
 
The Pro-Ed Academy will be held four times on 1 day designated during the 6 weeks. 
The times are listed below: 
 8am to 9am 
 12 to 1pm 
 5 to 6pm 
 6:30 to 7:30pm 
Sign-up sheets are located in each teachers classroom tonight. The teachers will be able 
to answer any further questions. If you are not sure tonight, sign up anyway, and leave a 
check by your name. I will contact you within the next 48hours to answer any other 
questions and finalize your professional development sessions. 
 
What is the Pro-Ed Academy?  
 
Pro-Ed Academy stands for Parents Responding to the Opportunity to Educate Their 
Child. The professional development will provide opportunities for counselors, parents, 
administrators and community stakeholders to interact, discuss, collaborate as partners in 
children’s academic success. This collaboration will also further provide information 
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pertaining to the middle school that is important to each stakeholder. We are very excited 
about the Pro-Ed Academy and hope to see you there.  
 
The Pro-Ed Academy Team @yahoo.com, or XXX-XXX-0778 is our contact 
information. Verdie Sadberry will be the team member responding to your call or email. 
 
 
PRO-ED ACADEMY SIGN-UP SHEET 
Name Session Choice: 
1, 2, 3, 4, 5, 6 
Address Email Telephone 
Number 
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Pro-Ed Academy Flyer 
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Pro-Ed Academy Parent Certificate of Completion 
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Appendix B: Letter of Cooperation 
Lancaster Independent School District 
422 S. Centre Avenue 
Lancaster, Texas 75146 
 
December 8, 2015 
 
Dear Verdie Sadberry,  
   
Based on my review of your research proposal, I give permission for you to conduct the study 
entitled A Case Study of African American Parental Involvement in an Urban Middle School.  As 
part of this study, I authorize you to speak to African American Middle School parents, review 
data pertaining to parental involvement, and results of the last 3 years’ AEIS reports for Lancaster 
Middle School. Individuals’ participation will be voluntary and at their own discretion.  
 
We understand that our organization’s responsibilities include: authorizing permission to 
interview, conduct surveys and data from personnel at Lancaster Middle School. We reserve the 
right to withdraw from the study at any time if our circumstances change.  
 
I confirm that I am authorized to approve research in this setting. 
 
I understand that the data collected will remain entirely confidential and may not be provided to 
anyone outside of the research team without permission from the Walden University IRB.   
 
 
   
Sincerely, 
Dr. Michael McFarland 
Superintendent of Lancaster Independent School District 
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Appendix C: Parent Recruitment Letter 
Dear Middle School Parent, 
My name is Verdie Sadberry and I would like to learn about your involvement in 
your child’s middle school experience.  Before my retirement, I was the assistant 
principal at the middle school, and I have goal to use this study to come up with solutions 
and communicative strategies to increase African American parents’ involvement.  Please 
review the enclosed Parent Consent Form and if you are interested in participating, please 
sign and return the consent form in the enclosed self-addressed and stamped envelope or 
please turn in the form to the middle school office.  If you have any questions about 
participating, please call or text me at 972-765-0374 or send me an email at 
verdiesadberry@yahoo.com.  I look forward to engaging with you about my study. 
 
Sincerely, 
 
 
Verdie Sadberry 
972-765-0374 
verdiesadberry@yahoo.com 
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Appendix D: Parent Consent Form 
You are invited to take part in a research study of African American parental 
engagement at the middle school level. The researcher is inviting African American 
parents of students in Grades 7 and 8 to participate in the study. This form is part of a 
process called “informed consent” to allow you to understand this study before deciding 
whether to participate. 
Student researcher, Verdie Sadberry, who is a doctoral student at Walden 
University, is conducting this study. Prior to retirement, Verdie Sadberry was the 
assistant principal for Grade 7 at the project’s middle school. There will be no conflict of 
interest since all information will be confidential. All data will be maintained in a secured 
setting and only accessible by the researcher. 
Background Information: 
The purpose of the study is to explore the issue of low parental engagement by 
African American parents at the middle school level. The goal is to come up with 
solutions and communicative strategies to increase African American parents’ 
involvement.  
Procedures: 
If you agree to be a participant in this study, you will be asked to do the following 
things: 
 Complete this consent form within a week and return in the self-addressed 
envelope through the US postal system.  
 Be a part of an audiotaped focus group discussion for about an hour. 
 Complete one 30- to 60-minute audiotaped one-on-one interview on the research 
topic. 
The following are some sample interview questions: 
 What are some of your suggestions for communicating with African American 
parents? 
 How can the school best serve African American middle school parents? 
Voluntary Nature of the Study: 
This study is voluntary. Everyone will respect your decision to participate or not 
participate. No one at the middle school will treat you differently if you decide not to 
participate in the study. If you decide to join the study now, you can still change your 
mind about participating during or after the study. You may stop at any time. 
Risks and Benefits of Being in the Study: 
Being in this type of study involves little to no risk of any minor discomforts 
beyond what may be encountered in everyday life, such as stress or fatigue. Being a part 
of this study poses no risk to your safety or well-being. The study’s potential benefits will 
involve the understanding solutions that benefit African American parents’ involvement 
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at the middle school level. This study could uncover ways to increase parental 
involvement at the middle school level by African Americans. 
Payment: 
No payment will be provided for your voluntary participation in this study. 
However, your input will be greatly appreciated and significant to finding solutions to the 
issue of low African American parental involvement at the middle school level. Any 
information you provide will be kept confidential. The researcher will not use your 
personal information for any purpose outside of this research project. Also, the researcher 
will not use your name or anything else that could identify you when reporting the 
findings of the study. Data will be kept secure by the researcher in a locked and secure 
storage area accessible to only the researcher. Data will be kept for a period of at least 5 
years, as required by the university. 
Contact and Questions: 
You may ask any questions you have now, or if you have questions later, you may 
contact the researcher via email at verdie.sadberry@waldenu.edu. If you want to talk 
privately about your rights as a participant, you can call the researcher at 972-218-1670. 
The researcher will give you a copy of this form to keep for your records. 
Statement of Consent: 
I have read the above information, and I feel I understand the study well enough 
to make a decision about my involvement. By signing below and returning a completed 
consent form, I understand that I am agreeing to the terms described above with my 
informed consent. 
Printed Name of Participant ____________________________ 
Date of Consent ____________________________ 
Participant’s Signature ____________________________ 
Researcher’s Signature ____________________________ 
 
Thank you for your decision to participate in this study. 
 
For participating in an interview or focus group, please provide your email address and/or 
telephone number below.  If not interested in being interviewed or participating in a focus 
group, please disregard. 
 
Telephone number:  
 
Email address:  
 
 
  
Appendix E: Parent Questionnaire 
Background Information and Purpose of the Questionnaire 
Parental involvement is interpreted in many different ways by parents. I am 
conducting this project study to better understand African American parents’ view on 
involvement. Your opinion is very important. No other study has been conducted in this 
school district to understand African American middle school involvement. This open–
ended questionnaire offers you an opportunity to honestly provide information that will 
help African American parents and teachers form better relationships to help our students 
succeed. 
Please respond to all questions to the best of your ability. There are no wrong 
answers. If you feel that a question does not pertain to you, just write NA.  The 
questionnaire is expected to take no more than 15 minutes of your time 
Parent Information 
This is the most important part of the questionnaire. Please be assured that all information 
will be kept confidential.   
 
Number of children enrolled at this school: ______________ 
Grade levels of each child: ___________________________ 
Please circle any school support services your child (ren) may receive: 
Title 1  Speech   Special Education 
Are you a member of the PTA?   Yes  No 
Questionnaire Items 
1. Briefly explain what you can about your student’s ability to learn and middle school 
successes. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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2. How do you define parental involvement for parents with children in our middle 
school? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
3. Currently, how does the middle school provide communication to you about what is 
going on and whether parents are needed as volunteers? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
4. What can the middle school to do support parents who may be having difficulty 
being involved at the school?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
5. In what ways do you think the middle school should communicate with you about 
what your child (ren) is learning in school? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
6. What struggles with supporting your middle school child’s ability to learn do you 
have? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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7. What does the middle school do to involve parents in making decisions about 
policies, curriculum, and discipline? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
8. What involvement do you have in any of the areas of middle school policy, 
curriculum, or discipline? And if you have no involvement, what can the middle 
school do to encourage your involvement?   
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
9. What are your suggestions for supporting and motivating middle school involvement 
with African American families with middle school children? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
10. What other comments or suggestions about anything concerning parental 
involvement in the middle school do you have? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
Thank you very much for taking the time to complete this questionnaire. 
Please return in the enclosed preaddressed envelope. 
  
Appendix F: Parent Interview Guide  
 
Interviewee: ______________________________________________ 
Interview Date: __________________ Time: __________________ 
Parent Interview Questions: 
1. Would you please share some information about your family, such as how many 
children do you have enrolled at the middle school? How are they doing in their 
classes? 
2. How do you stay current about your middle school child (ren)’s academic progress? 
3. What does the term parental involvement mean to you? 
4. Please describe how you talk about education and learning with your family at home. 
5. What do you think your role in your student’s learning is at the middle school? In the 
home? 
6. What types of activities do you do at home that you feel support learning? 
7. What types of community activities do you expose your middle school children to 
when supporting their learning? 
8. What, specifically, do you think enables you to be more involved at the middle 
school? 
Prompts to extend dialogue: Can you tell me more, how do you feel about that, do 
you have an example… 
Closing the interview: Thank the participant and reiterate the confidentiality of all 
responses, and review options for member-checking of transcript. 
  
Appendix G: Focus Group Interview Format 
Warm Up Questions 
8. Please introduce yourself and tell us about your family, like how many kids you 
have and what grades they are in. 
9. What do you like most about being a parent living in this community? 
Main Questions 
10. How would you describe African American parents’ roles in the education of their 
middle school children? 
11. What do you think about African American parent-teacher relationships at our 
middle school? 
12. How do you talk about school and education at home with your middle school 
children? 
13. What are your feelings about helping your middle school children with learning as 
a volunteer at the middle school? 
14. What are any challenges you have that may hinder your supporting your middle 
school children’s learning by being involved in the middle school? 
15. What resources do you think the middle school should provide to help you with 
volunteering at the school? 
16. What do you think the middle school should do within the community to 
encourage more parents to volunteer at the school? 
17. What other thoughts and brainstorms about what enables families to volunteer at 
the middle school would you like to share? 
  
Appendix H: Alignment of Research Questions to Data Collection by Questionnaire, 
Interview, and Focus Group 
Legend: RQ = research question, PQ = parent questionnaire, PI = Parent Interview,  
FG = Focus Group 
RQ1. What do African American parents of middle school students know about their 
children’s educational success? 
PQ1. Briefly explain what you can about your student’s ability to learn and 
middle school successes. 
PI1. Would you please share some information about your family, such as how 
many children do you have enrolled at the middle school? How are they 
doing in their classes? 
PI2. How do you stay current about your middle school child (ren)’s academic 
progress? 
RQ2. How are African American parents involved in their children’s education? 
PQ2. How do you define parental involvement for parents with children in our 
middle school? 
PQ3. Currently, how does the middle school provide communication to you 
about what is going on and whether parents are needed as volunteers? 
PQ7. What does the middle school do to involve parents in making decisions 
about policies, curriculum, and discipline? 
PQ8. What involvement do you have in any of the areas of middle school 
policy, curriculum, or discipline? And if you are not involved, what can 
the middle school do to encourage your involvement? 
PI3. What does the term parental involvement mean to you? 
PI4. Please describe how you talk about education and learning with your 
family at home. 
PI5. What do you think your role in your student’s learning is at the middle 
school? In the home? 
FG3. How would you describe your role as an African American parent 
regarding the education of your middle school child(ren)? 
  
142 
FG4. What do you think about African American parent-teacher relationships at 
our middle school? 
FG7. What are any challenges you have that may hinder your supporting your 
middle school children’s learning by being involved in the middle school? 
FG8. What resources do you think the middle school should provide to help you 
with volunteering at the school? 
FG9. What do you think the middle school should do within the community to 
encourage more parents to volunteer at the school? 
FG10. What other thoughts and brainstorms about what enables families to 
volunteer at the middle school would you like to share? 
RQ3. What do African American parents believe influences their children’s successes in 
middle school? 
PQ6. What struggles with supporting your middle school child’s ability to learn 
do you have? 
PQ9. What are your suggestions for supporting and motivating school 
involvement with African American families with middle school children 
within the community? 
PI6. What types of activities do you do at home that you feel support learning? 
PI7. What types of community activities do you expose your middle school 
children to when supporting their learning? 
PI8. What, specifically, do you think enables you to be more involved at the 
middle school? 
FG2. What do you like most about being a parent living in this community? 
FG5. How do you talk about school and education at home with your middle 
school children? 
FG6. What are your feelings about helping your middle school children with 
learning as a volunteer at the middle school? 
FG7. What are any challenges you have that may hinder your supporting your 
middle school children’s learning by being involved in the middle school? 
 
